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Abstract

The purpose of this study and project is to understand and discover how vocabulary
instruction should be planned and executed in an immersion setting where students learn content
through a medium of a foreign language. My research questions are: What is vocabulary
knowledge and why is it important?, How does the integration of vocabulary instruction in
content affect content learning and language acquisition?, and How do we develop vocabulary
instruction for an immersion setting? In an immersion program, students are expected to learn
the same content as students who learn the content in their native language in only the target
language. The limited access for students to the target language and limited resources for both
teachers and students to teach and learn the target language are the problems. How I can create
purposeful lessons in this unique environment? was the motivation for this study. | created a
three-week lesson plans for fourth grade Social Studies unit. In developing the unit, the findings
of importance to foster students’ word consciousness in different activities within content
instruction were included and emphasized in the lessons. Future plans will focus on continuing
to develop lessons for other units for students’ academic success and language growth in the

target language.

Keywords: immersion program, content based instruction (CBI), content based language

teaching (CBLT), situated cognition, tier 1 words, tier 2 words, tier3 words
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VOCABULARY INSTRUCTION AND EDUCATIONAL MATERIALS DESIGNED FOR
JAPANESE IMMERSION PROGRAMS
Preface, Kaori Shrestha
Anchorage, AK
11/17/2015

| teach 4th grade Japanese immersion at Sand Lake Elementary School in Anchorage,
Alaska. Itisa K-12 partial Japanese immersion program which is offered through the
Anchorage School District (ASD). In this program, Social Studies, Science, and Japanese
Language Arts are taught in Japanese at the Elementary School level. Social Studies and
Japanese Language Arts are taught in Middle School, and only Japanese Language Arts is taught
in High School. In 4th grade, 10% of the students are Japanese heritage and the rest are native
English speakers in 2015. We have two classes in each grade. One class spends first half of the
day from 9:00 am to noon with a Japanese teacher who teaches Social Studies, Science, and
Japanese Language Arts. The other class spends the same time with the English teacher who
teaches Math and English Language Arts and students switch classes in the afternoon from 1:00
pm to 3:30 pm. Students spend about two and a half hours in both classes everyday.

At my school, teachers do not have any published immersion specific curriculum
materials. We have curriculum for content published for traditional English-speaking
classrooms. However, we do not have curriculum aiming at integrating language into content or
for Japanese Language Arts. There are some out of date curricula made by previous teachers
who taught Math, however that subject is no longer taught in the target language at our school. |
started teaching without almost any teaching materials or usable Japanese Language Arts

curricula. As | taught each unit, | first had to create all the teaching materials. It was a challenge
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to create materials for every lesson, while integrating language and content, being a first year
teacher. Covering mandated content by the ASD, while integrating and planning for language
goals without lowering the level of instruction because of limited resources was nearly
impossible.

Teachers that major in Education and learn various aspects of teaching pedagogy:
instructional methods; meeting students’ diverse needs; communication with families and
communities; assessment; etc. start careers as first year teachers. As an immersion teacher, | also
pursued the same path as those teachers who teach in a traditional classroom. However, | was
never taught how to teach Japanese Language Arts, Social Studies, and Science in Japanese, or
how to integrate language instruction through content to Japanese language learners nor how to
build curriculum including creating materials to meet diverse language needs and levels.
Planning for Lessons that integrate content with language, creating materials, delivery of lessons
understandably in a target language, and including activities to give oral practice of specific
linguistic goals are professional challenges unique to immersion teachers. Immersion teachers
have a state approved K-12 teaching certificate, but are not taught immersion-specific knowledge
and teaching skills (Tedick, Christian, & Fortune, 2011).

When immersion teachers are in need of student worksheets, materials, or other resources
to aide in instruction, it is not a matter of finding pre-made resources ready to use: nor does it
simply mean translating English materials into the target language. Before materials can even be
made, Japanese immersion teachers first need to select reading texts and vocabulary and
language features to pre-teach in the texts and teach a different writing format such as Chinese
characters, Kanji and sentence structures. Thought must be given to how instruction will be

delivered, what type of worksheets or student reading material is needed and how oral goals will
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be practiced. Only then can effective materials be created using existing material as a reference.
To add to all this complexity, the immersion teacher is required to include target language
culture studies, while keeping the diverse needs and interests of students in mind while
remembering to integrate what is developed with the other subjects taught.

As | have discovered, immersion teachers soon realize the assumption they initially had,
when content is taught in the target language that language acquisition is a natural outcome, is
not true. Education programs in the United States do not prepare immersion teachers to face the
unique situation of balancing content and language teaching (Cammarala & Tedick, 2012).

| am one of immersion teachers who realize the difficulty of immersion pedagogy and the
importance of language focused instruction to prepare students for academic success and
proficiency in the target language. In order to start a new unit or lesson for both Social Studies
and Science, scaffolding to support students’ learning is critical. Differing from traditional
classrooms, several layers of scaffolding may be required just to start the unit. Additionally, the
time and resources are so limited in immersion programs that it is difficult for students to get
help or reinforcement of what they learned once they leave school, which makes immersion
programs even more challenging than English Language Learner (ELL) language classes or other
language classes.

As stated above, language instruction needs to be intentionally designed and the
integration of content and language are keys for success (Lyster & Tedick, 2014). Because of
immersion program goals and the unique setting, it is critical for teachers to deliver lessons so
that students can learn content in the target language. Because instruction is delivered in the
target language only, without translation, foundations of literacy and vocabulary is very

important.
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| have learned that teaching students how to incorporate a new word into their vocabulary
takes more than teaching them the definition and reviewing it a couple of times. Determining
and teaching vocabulary that is necessary for content instruction, but also useful in improving
communicative language skills, while making sure that they retain this knowledge has been

inevitable, but challenging.



VOCABULARY INSTRUCTION AND EDUCATIONAL MATERIALS

Chapter 1 Introduction

1.1 The History of Immersion

Immersion programs first started in Quebec, Canada in 1965 where English-speaking
parents strongly initiated an experimental kindergarten program in attempts to make their
children bilingual in French and English. In the United States, Spanish immersion programs
started in 1971 in California to promote second language education in public elementary schools.
There are programs in Spanish, Mandarin, Hawaiian, Japanese, German, Russian, and different
native languages. Now, immersion programs had spread and been implemented in at least 448
schools over 38 states by 2011 (Bostwick, 2004; “Center for”, 2014; Hurley, 2000; Tedick,
Christian, & Fortunem, 2011). Immersion programs are spreading to different countries other
than the U.S. and Canada. English immersion programs now exist in Japan.
1.2 Immersion Programs in Anchorage, Alaska

In Anchorage, Alaska, there are K-12 Spanish, Russian, Japanese, and K-8 German
immersion programs. Unique to Alaska, we have Native American language programs including
a Yupik immersion program in Bethel, Alaska, and there are many other Native language
programs as well. Preservation and restoration of these endangered Native American languages
and cultures is emphasized more than simply teaching children a second language (Gutierrez,
2015). Table 1 shows the Immersion schools in Anchorage Alaska in 2015. There are four

different immersion programs in ten schools in Alaska School District (ASD).



VOCABULARY INSTRUCTION AND EDUCATIONAL MATERIALS

Table 1

Immersion Programs in Anchorage, Alaska

Immersion Program

School

German Immersion Program

Rilke Schule German Charter School (K-8)

Japanese Immersion Program

Sand Lake Elementary School

Mears Middle School

Dimond High School

Russian Immersion Program

Turnagain Elementary School

Roming Middle School

West High School

Spanish Immersion Program

Chugiak Elementary School

Government Hill Elementary School

Mirror Lake Middle School

Roming Middle School

Chugiak High School

West High School
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1.3 Types of Programs in the United States

There are three types of Immersion language programs: total immersion, partial
immersion, and two-way immersion. Total immersion is a program where all subjects are taught
in the lower grades (K-2) in the target language. Although it depends on the program, instruction
in English usually increases in the upper grades (3-6) to 20%-50%. Partial immersion is a
program where up to 50% of subjects are taught in the target language. Two-way immersion is a
program where the English language and target language are equally emphasized and half of the
students are English speakers, with the remainder being native speakers of the target language
(“Center for”, 2014; Lenker, 2007; “What is”, 2009).
1.4 The Goals

The long-range goals of immersion programs are bilingualism; academic success;
mastering the content taught in a target language; and to foster the development of understanding
and appreciation of other cultures (Myriam, 1993). In addition, for Native American language
immersion programs, preservation of indigenous languages and culture is the main mission.
Research shows the academic achievement of immersion students in contents which they learn
through a medium of a target language is equivalent to the achievement of non-immersion
students (Karelia, 2009; Lyster, 2015). In addition to that, bilingual education expands students’
job opportunities. The ultimate mission of immersion programs is to prepare students to be
independent in this ethnically and linguistically diverse society.
1.5 Problems

Vocabulary knowledge is a fundamental tool in all communication and learning. When
students spend half of their day in foreign language in a partial immersion program, vocabulary

knowledge takes an even greater role. Without vocabulary, learning simply does not occur
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because students start schooling with no knowledge of the target language. As an immersion
teacher, | observe students struggle with what they read, hear, write, and speak.

Vocabulary knowledge is not only knowing the definition of a word, but also the
surroundings of the word (how it works): how it is used, how it is similar or different from
synonymous, and how the words are constructed (Fortune & Tedick, 2008). Students learn
vocabulary in depth so that they can apply and transfer the knowledge in an immersion setting.
Students are immersed in a target language and learn content through the medium of the target
language (Lyster and Ballinger, 2011: Met, 2008).

In the limited environment where students have limited time and access to the target
language, they learn subjects in only the target language. Students are expected to use the new
words to learn the same curriculum as others who learn the same contents in their native
language. For example, the objectives for fourth grade students who learn civilization in South
America in Social Studies in Japanese are the same as other fourth graders who learn the same
unit in English. Students need to understand the unit objective: “Civilizations are comprised of
interrelated societies with advance levels of artistic development collectively characterized by
social, political, material, scientific, and progress” (4th Grade Social Studies Curriculum Guide,
2010, p. 5). This is a difficult concept full of abstract new words for immersion students to learn
in a different language.

As an immersion teacher, there are moments when | wish to explain abstract and
complicated concepts in English and have discussions without language barrier. However,
translating concepts or any communication into English will be against the principle of
immersion. Both teachers and students face challenges on a daily basis. In order to prepare

students for the level of discussions within teaching content, it is critical for teachers who
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understand the importance of balancing language teaching and content teaching to teach
language in an immersion class (Cammarata & Tedick, 2012).
1.6 The Purpose of This Study and Project

The purpose of this study and project is to understand and discover how vocabulary
instruction should be planned and executed in an immersion setting so that students develop a
good sense of language in order to apply and transfer the knowledge when figuring out new
words and also how to balance content and language teachings. This study will provide insight
and knowledge of the educational dynamic of language teaching to stimulate students’ language
awareness which leads to further skills in language: reading comprehension; writing; and
communication skills. This will lead to understanding objectives of each unit and ultimately to
academic success and language growth in the target language.

In this study, the following topics will be addressed:

1.  What is vocabulary knowledge and why is it important?

2. How does integration of vocabulary instruction in content affect content learning

and language acquisition?

3. How do we develop vocabulary instruction for an immersion setting?

This project focused on my fourth grade Social Studies unit: “Explorers and Encounters”
is created based on “Understanding By Design” by Wiggins and McTighe (see Appendix A, p.
54).
1.7 Definition of Terms

Content-Based Instruction (CBI)/ Content-Based Langquage Teaching (CBLT)-
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Instruction that integrates language teaching and content teaching through the medium of
an additional language that students are learning (Cammarala & Tedick, 2012; Lyster &
Ballinger, 2011).

Immersion program- Language program where students are immersed in a target

language to learn various content, the target language, and the target language culture.
Kanji- One of the Japanese writing format. Kanji is a Chinese character.
Morphology- The study of how the words are structure and formed.

Metalinguistic- The ability to be flexible in language manipulations across language.

Situated Cognition- Theory that learning in one setting is not enough for the knowledge

to be transferable and learning occurs within the strong relationships between the activity,
context, and culture (Brown, Collins, & Duguid, 1989).

Syntax- Sentence structure.

Pedagogy- The technique or application of the method in teaching.

Semantic mapping- The map showing the connections of words to each other. This helps

to see the relationships between vocabulary and help students to build on what they know

and learned.
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Chapter 2 Review of Literature
2.1 Objectives

The purpose of this study and project is to understand and discover how vocabulary
instruction should be planned and executed in an immersion setting so that students develop a
good sense of language in order to apply and transfer the knowledge when figuring out new
words and also how to balance content and language teachings. This study will provide new
perspective of language teaching to stimulate students’ language awareness which leads to
further skills in language: reading comprehension; writing; and communication skills. This will
lead to understanding objectives of each unit and ultimately to academic success and language
growth in the target language.

In this study, the following topics will be addressed:

1.  What is vocabulary knowledge and why is it important?

2. How does integration of vocabulary instruction in content affect content learning

and language acquisition?

3. How do we develop vocabulary instruction for an immersion setting?

It is critical to understand the learning process of language and find ways to deliver
vocabulary lessons an immersion setting that enables student use of the target language as a
medium for communication while learning the academic subject content. Differ from typical
language classes where do not include other academic subject content, but teach language for the
sake of language, immersion programs are unique in that students learn content exclusively in a
second language while simultaneously learning to master that language.

As students reach intermediate grades, more of the vocabulary becomes abstract or
conceptual and complicated to explain without translating. For example, “life” and “religion”

are some of the words I teach in fourth grade. When attempting to define these words, more
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words that are unfamiliar to students surface within the definition making the task difficult. How
do you explain “religion” as “The belief in and worship of a superhuman controlling power,
especially a personal god or gods” (“Merriam-Webster”, 2015) to students who will not
understand most of the words in the explanation? Even though immersion teachers are good at
breaking down vocabulary and sentences into simple forms, it is a struggle to teach some of
abstract terms. Some of the vocabulary are difficult enough to explain in English. Traditional
classroom teachers may not have to define what “religion” is as extensively since students may
partially understand the concept already. Teaching the meaning of words is only one step
towards the comprehension of content and the ability to use those words freely in expressing
their understanding of it.
2.2 Vocabulary Challenges

Students in immersion programs have limited access, environment, resources, and time
dedicated to the target language. If it is a partial immersion program, English and a target
language are equally emphasized for about two and a half hours a day at school. After the two
and a half-hours in the target language, except when doing homework, students go back to the
environment where they do not see, hear, read, write, and speak the target language. Students
who have a parent or grandparent that may speak the target language are uncommon. Both
teachers and students in immersion programs face challenges in teaching and learning with those
limitations. In addition to those limitations, teachers do not have published immersion specific
curriculum. At my school, we have curriculum for content published for regular classrooms.
However, we do not have curriculum aiming at integrating language into content or for Japanese
Language Arts. There are some out of date curricula made by previous teachers who taught

Math, however that subject is no longer taught in the target language at our school.
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Students start learning a target language from kindergarten. They are then expected to
learn academic content such as Social Studies and/or Science and perform like other students
who learn the subjects in their native language. Some immersion teachers worry that students’
ability in the target language is not strong enough to learn the academic content when they need
to be engaged in higher level of thinking (Caramata & Tedick, 2012). This concern increases as
students continue to higher grades levels. It is important for immersion teachers to provide the
right amount of support and instruction so that the content becomes comprehensible and the
assignments are challenging enough to keep them motivated (Lyster & Tedick, 2014).

Unlike other language programs, which depend on English support and translations, the
principle of immersion programs is to use the target language exclusively. Immersion teachers
struggle to make content understandable by simultaneously securing the language base for
students. As one might imagine, students need assistance crossing the language barrier to reach
the content.

With these challenges, this chapter was organized to study the three questions to make
the most of students’ time at school and find the ideal way of teaching the foundation of literacy,
vocabulary, and instructional technique balancing content and language instruction. The
research will first address what vocabulary knowledge is, then language instruction within
content teaching, and then specific vocabulary instruction.

2.3 Vocabulary Knowledge
Met (2008) said:
Because language is at the heart of schooling and, because in immersion, language plays

an even greater role than in other classrooms, immersion educators must be ever mindful
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of language, its role in the development of literacy and its influence on academic

achievement (p. 49).

Vocabulary knowledge is a foundation of literacy. For both L1 and L2, it is vital to have
good literacy skills and reach academic success (Tedick, 2014). Paying attention to language is
critical; starting from decoding words, matching sounds with their letters, and eventually
comprehending sentences and stories by accurately constructing meaning of each word from the
text (Met, 2008). Knowing word meanings results not only in high scores for vocabulary tests
and comprehension, but it also enhances communication skills in group discussion (as cited Gray
& Holmes “in the nature of vocab session on page 11). Vocabulary knowledge, which goes far
and beyond definitions of words serve a pivotal role in every subject and various learning
methods.

Requiring students simply define words and use the definition to comprehend content,
and the ability to figure out unknown words in different pieces of vocabulary instruction and thus
demands different teaching techniques. It is important to prepare students with vocabulary
knowledge that goes beyond definitions so that they can retain and utilize the knowledge to
thrive in academic contents (Feldman & Kinsella, 2005).

2.3.1 Components of Vocabulary Knowledge

Kucan (2012) connected three components in vocabulary knowledge: Semantic
representation (meaning), phonological representation (pronunciation), and orthographic
representation (spelling). Reading occurs when students connect pronunciation to its spelling,
then, connecting this to its meaning leads to reading comprehension. In addition to the three
components, two other features of vocabulary are included in this knowledge: morphology and

syntax are elements that develop good judgment on vocabulary for students to be able to

10
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manipulate words. According to Perfetti, “it is the interconnectedness of semantics, phonology,
orthography, morphology, and syntax that allows readers to rapidly, precisely, and flexibly
determine the meaning of a word in a particular content” (as cited in Kucan, 2012, p.361).

Furthermore, Hirsch (2003) integrated the elements and described three principles of
outcome from useful vocabulary instruction:

1) When decoding happens, fluency occurs which allows the mind to focus on

comprehension.

2) Connecting words with meaning in the content with the breadth of vocabulary

knowledge increases comprehension and results in further learning.

3) Connecting the above two elements brings fluency, deeper understanding of words,

and comprehension.

There are four stages for learners to take in order to apply and transfer the knowledge in a
different setting from the original: general sense where learners understand the tone of word;
context-bound knowledge where learners have a difficult time applying the knowledge in a
different situation; having knowledge of the word, but not being able to recall it in the right
moment when needed; and de-contextualizing knowledge where students can apply and transfer
aword in different settings (Beck, McKeown, & Kucan, 2002). Simultaneously, vocabulary
instruction needs to overcome several aspects in order for students to “manipulate” the
vocabulary knowledge. According to Baumann, Edwards, Boland, & Font (2012), the aspects
are:

1) Language learning does not happen once, but it occurs over time

2) There are various kinds of vocabulary knowledge

3) Most words have multiple meanings

11
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4) There are connections between words that help deepen vocabulary knowledge

5) Words have different forms to convey.

With this complexity of vocabulary acquisition process and unique learning environment
for students at immersion programs, it is needless to say that intentional vocabulary instruction in
the target language is critical. Teaching students not only the definition of words, but also how
the words work to deepen vocabulary knowledge becomes powerful in vocabulary instruction
and leads them to be sensitive to the word features so they become flexible in applying the
knowledge when they face unfamiliar words or attempt to comprehend stories. All the
components in vocabulary knowledge strategically interact and are influenced by each other and
motivate learners in either a traditional or immersion setting.

2.4 Content-Based Instruction (CBI) or Content-Based Language Teaching (CBLT)

Content-based instruction (CBI) or Content-based language teaching (CBLT) is
instruction that integrates language teaching in content teaching through the medium of an
additional language that students are learning (Cammarala & Tedick, 2012; Lyster & Ballinger,
2011). Snow described “Content-based instruction is thought to provide ideal contexts for
second language learning to occur naturally, because of the countless opportunities for authentic
and purposeful use of the target language generated by the study of subject matter” (as cited in
Lyster, 2007, p. 72) Instead of separating language instruction and content teaching, this
instruction promotes second language development through content learning, challenges students
by creating high level of cognitive and linguistic demands, and assesses both language
development and content knowledge in separate ways (Lyster, 2007; Lyster & Ballinger,

2011).

12
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Researchers are finding the connection and advantages of corresponding between
cognitive and academic relationships. Met (2008) stated “Vocabulary knowledge, topic
knowledge, and academic achievement interact and are interdependent” (p. 52). Vocabulary
knowledge introduced in content unit is transferred in the topic knowledge. The more students
learn about a topic, the deeper they understand the vocabulary and the more they comprehend the
essential questions of the lesson (Met, 2008). Especially when students lack full language
control and linguistic repertoire, paying attention to language development as well as content is
essential to make sure that they meet the benefits of immersion programs: reach high academic
mastery and objectives of contents (Met, 2008).

Kennedy said “the tendency of the brain to consider the entire experience and to search
for meaningful patterns calls for thematic, content-based interdisciplinary language instruction at
all levels” (as cited in Tedick & Cammarata, 2012, p. 30). CBI does not see language as a
passive piece just to be mastered, it rather sees language as an active piece for knowledge and
function to be fully applied and utilized to acquire the contextual knowledge (Tedick &
Cammarata, 2012). The effort learners put in shifting their attention to the language piece in a
meaning-oriented context is estimated to be strong enough to access the underlying system.
Beyond language and content instruction in each unit, focusing on vocabulary and/or grammar
teaching semantically associated within meaningful content seems to be powerful and activates
the language knowledge in communicative interaction (Lyster, 2007). Kong and Hoare found
language teaching in content effective and presented the result that “findings showed that
learners’ cognitive engagement coincided with teachers’ use of particularly challenging content
and with their ability to help learners explore such content in depth” (as cited in Tedick &

Cammarata, 2012, p. 41). Students find the balanced instruction between language focused on

13
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content learning more relevant and meaningful than two separated lessons of language
instruction and content instruction.

The environment where classroom discussion that challenges students, not having them
use the language as only a reference but having open ended questions that promotes students to
think outside the box by applying and transferring the vocabulary knowledge and their
experiences are expected to be prepared by teachers.

2.4.1 The Reality of Planning and Implementing CBI/CBLT

The reality of CBI is that teachers face a variety of frustrations in planning and
implementing CBI. A well-known teacher’s dilemma is making content instruction
comprehensible to those who do not have enough language skills and ability to demonstrate
having attained the content outcomes without lowering expectations or simplifying the
instruction (Lyster & Ballinger, 2011). Findings revealed challenges including determining the
language objectives and teacher’s lack of metalinguistic knowledge: what language functions to
teach; which vocabulary to teach; and how to teach to meet language developmental stage of
where students are and need to be; not knowing how to integrate content and language; how to
align content and language; and difficulty to have authentic resources and materials (Tedick &
Cammarata, 2012). Teachers struggle to balance the content and language teaching without
proper training, enough time to create lessons, resources in a target language supporting the
integration of contents and language, matching with students’ language level, and understanding
from other school staff.

These six elements come together to create the best scenario for teachers to implement
CBI/CBLT (Lyster & Ballinger, 2011):

1. High expectations in students’ language choices

14
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2. The ability to integrate content and language with high level cognitive engagement
3. Balanced content and language instruction
4. Information on students’ academic progress
5. Student-centered and inquiry-based instruction stimulating students’ engagement
6. Institutional support and dedication understanding the pivotal role of teachers and willing to

provide time, professional development, and collaboration.
2.5 Situated Cognition

Brown, Collins, and Duguid (1989) said “Teaching from dictionaries assumes that

definitions and exemplary sentences are self-contained “pieces” of knowledge. But words and
sentences are not islands, entire unto themselves” (p. 32). Providing students new vocabulary as
a “piece” doesn’t prepare them to use the vocabulary outside of the dictionary’s defined forms.
When people learn content in a meaningful way within “situated cognition”, which focus on the
instruction integrating the activity, context, and culture to make learning holistically, the piece of
information become more than a piece. It evolves to a solid piece which can connect other
information and be applicable outside of the content. With this learning model, it is believed that
students will be able to step up to the stage where they can negotiate for clarification and
confirmation and ultimately construct understanding. At immersion setting, to create the perfect
“situated cognition” connecting inside and outside of school and students and the target language
culture are challenging. However by establishing language instruction in the CBI and CBLT by
integrating language learning into content learning meaningfully and purposefully, ideal

vocabulary instruction will occur.
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2.6 Vocabulary Instruction

Beck, McKeown, and Kucan wrote “asking students to look up words in the dictionary
and use them in a sentence is a stereotypical example of what students find uninteresting in
school” (p. 13). Vocabulary instruction need to be engaging by drawing their attention to
unfamiliar words by making them wonder how words correlate in attempting to figure out the
unknown word meaning (Beck, McKeown, & Kucan, 2002).

The first vital step that needs to occur when students encounter a new word is to notice
the new word in its context. Attention can be brought to the word by voice level used for
intonation emphasis, pausing and repetition, gesturing, highlighting the words with italic, bold
and/or underlining (Beck, McKeown, & Kucan, 2012; Lyster, & Tedick, 2014; Met, 2008;
Tedick, 2014). Then, follow with awareness activities and reinforcement opportunities which
include rule-discovery tasks or the provision of information that stimulates metalinguistic ability
and retrieves the input of new words purposefully and constantly from students’ brains (Lyster,
2007; Nation, 2011). Lyster emphasized the importance of “noticing and language awareness
activities to enable learners to restructure interlanguage representations and practice activities to
enable learners to proceduralize more target-like representations” (p.46, 2007). The ultimate
goal is for students to be able to use and reproduce the words and own them in reading, writing,
or speaking. At this time, it will be best if teachers do not replace the new words by substituting
them with pronouns (Met, 2008). Thus, these first and second stages require thoughtful
vocabulary instruction to foster students’ word consciousness.

2.6.1 How to Choose Words to Teach

Beck, McKeown, and Kucan (2002) divided words into three categories: Tier One, Tier

Two, and Tier Three.
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Tier One words representing everyday, basic, familiar words; Tier Three including words

that are very rare along with words that apply to specific domains; and Tier Two as the

set of words that are more sophisticated than the basic set but of high utility for literate

language users. (p. 7).

Tier One words are different depending on individuals because of the differences in the
environments they live in. Tier One words are the basic words you expect students to know on
their own in entering school or a new grade, either in informal oral skills or simple written skills
(Beck, McKeown, & Kucan, 2008) Unlike Tier Three words, Tier Two will go beyond the
content and be applied in wide range of situations including in conversation, stories, and articles
(Kucan, 2012). In choosing words to teach in a text, you want to aim at the Tier Two words.

Beck et al., (2002) emphasized three characteristics in choosing Tier Two words to teach.
Following are the characteristics:

1. Importance and utility: Words that are characteristic of mature language users and appear
frequently across a variety of domains.

2. Instructional potential: Words that can be worked with in a variety of ways so that
students can build rich representations of them and of their connections to other words
and concepts.

3. Conceptual understanding: Words for which students understand the general concept but
provide precision and specificity in describing the concept.

For immersion teachers, it is challenging to specify and distinguish Tier Two words from
Tier One words because students encounter many new words in a text everyday and they also do

not encounter the words once they leave school.

17



VOCABULARY INSTRUCTION AND EDUCATIONAL MATERIALS

In an immersion setting, Tier One words are frequent words students learn from
Kindergarten through their current grade because they do not encounter new words outside of the
school (Met, 2008). Words which are Tier One at a regular English classroom could be Tier
Two depending on how a teacher sees the potential of words in the target language considering
differences in the language structure and the culture. In addition to the Tier Two standard above,
immersion teachers have to conduct informal vocabulary assessment to find out students’
vocabulary knowledge.

Eliminating words which might cause confusion such as choosing two similar words is
also an important element to consider in selecting words to teach (Beck, McKeown, & Kucan,
2008).

2.6.2 Sequenced Activities
When a new word is introduced, providing the definition is the first step in starting to build
students’ vocabulary knowledge. However, it needs to be done in a rich and effective way,
which explains a word’s meaning and how it will be used in a sentence. Students should have
some input rather than having them copy the definition of a word (Beck, McKeown, & Kucan,
2012). In explaining the definition of a new word, there are five components that are important
in vocabulary introduction lessons (Beck, McKeown, & Kucan, 2008, 2012; Kucan, 2012):

1) Model the pronunciation by engaging in oral repetition so that students become

confident with decoding,

2) Explain the meaning of new words in context,

3) Define a word with a student-friendly explanation by characterizing the word and

teaching how it is commonly used,
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4) Providing meaningful activities to reinforce new word usage within specific context so
that they can develop an ability to transfer the new vocabulary knowledge to other
contexts,

5) Developing assessment formats to measure students’ vocabulary knowledge in depth.

According to Swanborn & de Glopper, only about 15% of unknown words are
incidentally acquired from reading (cited in Carlo, 2008). The power of multiple encounters to
the targeted words is one of the strongest findings in vocabulary instruction (Beck, McKeown, &
Omanson, 1987; Beck, McKeown, & Kucan, 2008, 2013). Nagy and Herman described the
characteristics of successful vocabulary instructions need, “multiple exposure to instructed
words, exposure to words in meaningful contexts, rich or varied information about each word,
the establishment of ties between instructed words and students’ own experience and prior
knowledge, and active roles by students in the work-learning process (p. 33 in the nature of
vocab acquisition).

Beyond the vocabulary definitions, the learning process should be arranged to maximize
the opportunities for students to understand and manipulate the target language in various
meaningful ways (Lyster, 2007). Activities should make students think about the word’s
relationship and associations to other words (Beck, McKeown, & Omanson, 1987). With the
importance of frequent exposure and characteristics of vocabulary instruction in mind, some
examples of vocabulary instruction framework are presented below:

1. First of all, introduce new words before a text is read so that students can comprehend the
text.
2. Story will be read by drawing students’ attentions to the targeted words and be discussed

while clarifying the meaning of the words specifically from the text. However it does not
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have to go further than introducing definitions because the focus is not learning vocabulary,
but comprehending the text (Beck, McKeown, & Kucan, 2013; Met, 2008; Tedick, 2014).

3. Then, introduce each new word, it’s spelling, pronunciation, definition, and give a visual aid
which can include: pictures, illustrations, acting out, diagrams, actual items, manipulatives
and/or graphic organizers (Beck, McKeown, & Kucan, 2008; Jackson, Tripp, and Cox,
2011; Met, 2008). Discuss various forms of words such as syntax and morphology (Beck,
McKeown, & Kucan, 2008).

4.  Build a semantic map of new words. Explain the new words in student-friendly terms and
provide a synonym and connect the words with their background knowledge (Fedlman &
Kinsella, 2005). Beck, McKeown, and Kucan explained student-friendly explanations are
“(1) capture the essence of the word and how it is typically used and (2) explain the
meaning in everyday language (p. 45, 2013)”. Students can also take initiative to create
sentences to explain the words if it is possible. An explanation should expand the context
beyond the original story where the words were introduced because it provides and evokes
examples and builds a meaningful and memorable representation of words (Beck,
McKeown, & Kucan, 2013). At this stage, recording the new words and the explanations
on a vocabulary log is helpful as an organizer, for their accountability in recoding new
words, and for later reference (Fedlman, Carleton & Marzano, 2010).

5. Develop meaningful activities to engage students and promote language interaction. The
activities include discussion or writing of the words asking examples of the situation when
and how the word is used; true/false sentences using the new words and having them defend
their answer; matching sentences and words; kinesthetic demonstration of the words using

gestures; facial expressions; pantomimes; and/or skits; etc (Beck, McKeown, & Kucan,
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2008; Kucan, 2012). Having students create a semantic vocabulary wall such as a web or
concept map is also another good activity to deepen and organize the understanding of the
new words by building schema and finding relationships between vocabulary. This serves
as visual scaffolds in teaching content (Jackson, Tripp, & Cox, 2011).

6. Finally, assess students’ vocabulary knowledge by providing multiple choice tests,
true/false tests, and/or having them explain if the statement with a new word is correct or
not.

7. Language instruction requires not only pre-planned instruction to draw students’ attentions
to the focused vocabulary and language features in content, but also important is the ability
to seize opportunistic moments to give feedback during instruction throughout the process
above. Providing helpful and memorable feedback in a meaningful context in the moment
when students are engaged and curious rather than waiting for a planned future lesson is
another benefit to this teaching style (Lyster, 2007).

According to Beck, McKeown, & Kucan (2002), with this kind of rich instruction,
students developed “word awareness”. They also took word ownership and used it easily and
appropriately with pleasure and pride. Moreover, they began to notice other non-targeted words

in a natural way.
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Table 2

Examples of Instructional Activity

Name or type of How to play Resource
activity

Example/ Teacher says sentences describing the situation for a new | Beck,

Non example word and students say aloud if the explanation illustrates | McKeown, &
the new-targeted word. Students are also asked “why?” | Kucan (2008)
they answered as they did.

Example/ Teacher provides some examples of situation of a new Beck,

Non example word and students react to the word by expressing the McKeown, &
situation with sounds or movements. Kucan (2008)

Example/ Students choose which sentences describe a targeted Beck,

Non example word more precisely between two sentences. Teacher McKeown, &

asks, “which would...?” or “which is...?” and ask
“why?” they answered as they did.

Kucan (2008)

Word association

Teacher creates a word matching activity with sentences
and targeted words. It is possible to ask students to
make their own word associations by having them think
how the targeted word associates a person or thing and
having them explain how they come up with the
association.

Beck,
McKeown, &
Kucan (2008)

Word association

Students revise a sentence the teacher made using a
targeted word by substituting a word in the sentence.

Beck,
McKeown, &
Kucan (2008)

Word association

Students associate which word or phrase go with new
words and explain how it is related.

Beck,
McKeown, &
Kucan (2013)

Word association

Teacher asks “Have you ever...?” to connect new words
to students’ experience.

Beck,
McKeown, &
Kucan (2013)

Generating Teacher provides situations using targeted words and Beck,
situations, have students explain or write about the situation. McKeown, &
contexts, and Kucan (2008)
examples

Word Teacher provides two words and have students compare | Beck,
relationships and contrast the words: how it is connected or related McKeown, &

and explain.

Kucan (2008)

Word
relationships

Analogy.

Beck,
McKeown, &
Kucan (2008)

Word
relationships

Students sort words into categories.

Beck,
McKeown, &
Kucan (2008)
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Word Create a semantic map with the class. This will help Jackson,
relationships students build the relationships between new words and | Tripp, and
concepts. Displaying the map on a wall will also help Cox (2011)
students visualize the content and how each word is
connected and use it as a reference.
Writing Teacher provides sentence stems and asks students to Beck,
complete the sentences. For example, “The king was McKeown, &
miserable because ...” (Beck, McKeown, & Kucan, Kucan (2008,
2008, p. 161). 2013)
Writing Teacher prompts students to use certain number of new | Beck,
words in writing a story by providing an interesting start | McKeown, &

to the story.

Kucan (2008)

Puzzle (Word

Provide a series of hints for a new word. The hints need

Beck,

puzzle or to narrow down the possible answers. McKeown, &
crossword Kucan (2008)
puzzle)

Reinforce Teacher asks who can explain a new word and responds | Beck,
connection to the student’s answer with acknowledgement to the McKeown, &

between words
and meanings

appropriateness including elements of the new word’s
meaning.

Kucan (2013)

Adding Teacher asks how a new word relates to the known Beck,

information with | words. For example, exhausted relates to sweaty, the McKeown, &

related words feeling that | want to lay down, out of breath, etc. Kucan (2013)
p.76

Suggesting ways | Teacher makes students think about the situations and Beck,

to apply a new experiences relating to a new word. McKeown, &

word

Kucan (2013)

True/False or

Students answer true/false or yes/no to sentences with

Beck,

Yes/ No new words. If the sentence with a new word makes McKeown, &
sense, students circle true/false or say yes/no. They also | Kucan (2013)
need to explain why they chose the answer.

Review Teacher simply reads the definition and asks which Beck,
word it defines. McKeown, &

Kucan (2013)
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Chapter 3 Methodology
3.1 Background

This study focused on the importance of vocabulary and the effects of intensive
vocabulary instruction in Content-Based Instruction (CBI) and Content-Based Language
Teaching (CBLT). The purpose of this study and project is to understand and discover how
vocabulary instruction should be planned and executed in an immersion setting so that students
develop a good sense of language in order to apply and transfer the knowledge when figuring out
new words and also how to balance content and language teachings. This study will give me
new perspective of language teaching to stimulate students’ language awareness which leads to
further skills in language: reading comprehension; writing; and communication skills. This will
lead to understanding objectives of each unit and ultimately to academic success and language
growth in the target language.

In this study, the following topics will be addressed:

1.  What is vocabulary knowledge and why is it important?

2. How does integration of vocabulary instruction in content affect content learning

and language acquisition?

3. How do we develop vocabulary instruction for an immersion setting?

In an immersion program, it is difficult for students to retain new vocabulary because
they do not live in an environment where the target language is used. They encounter the target
language for only half a day or less at school. When students use the target language as a
medium to learn content and use them to explain their understanding, it is critical to teach not
only definitions of words, but also how to apply the knowledge: how the words sound, are

spelled, the syntax and morphology patterns, and/or rules of how the words work in various
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settings. When students learn vocabulary as a whole, it is easier for them to retain and use new
words and to figure out unknown words.

It takes additional steps and strategic plans for an immersion teacher to just start each unit
compared to a teacher in a regular classroom. To begin with, most of the immersion teachers
have to create teaching and learning materials since materials in the target language are difficult
to obtain and to use due to the differences in curriculum in different countries and/or students’
language level. Based on a district’s curriculum, teachers translate English materials into its
target language, develop language instruction to scaffold students’ understanding and instruction
to balance language and content, and finally teach the content to meet the content standards set
by the district. Moreover, this includes selecting words and language features to teach along
with creating activities and teaching materials, making sure that students have enough practice to
support comprehension of the content in the target language, and formatively and summatively
assessing not only their understanding of the content, but also language both written and oral
with handmade assessments.

In this chapter, I outlined a Social Studies’ unit plan with implementation of researched
vocabulary instruction, activities, and assessments. Throughout the unit, as Beck, McKeown,
and Kucan (2013) said, “students were asked to respond to various characteristics of words to
help them see a word not as a single clock of meaning but as having different facets to its
meaning” (p. 84). Students encounter multiple vocabulary instructions to increase their
metalinguistic skill and make them flexible in language usage beyond the content (Beck,

McKeown, and Kucan, 2013).
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3.2 Curriculum
I built the Anchorage School District (ASD) fourth grade Social Studies “Exploration and
Encounters” unit in a target language, Japanese (see Appendix A, p. 54). ASD’s objectives for
this unit is for the students to understand:
1) Exploration by nations and individuals is done for a variety of reasons such as spreading
religion, expanding scientific knowledge, accumulating power, and building wealth.
2) Contact between cultures impacts the societies involved through the exchange of culture
and goods.
(4th Grade Social Studies Curriculum Guide, 2010, p. 5)
With these ultimate objectives in mind, students will be expected to answer the following
questions at the end of the unit:
1) Why did explorers explore? What were their motivations?
2) Where did explorers go? Why did they go there?
3) When the two cultures (Old World and New world) met, how did it impact both worlds?
3.2.1 Teaching Resources and the Materials
The reading texts in introducing this unit, “AGE OF DISCOVERY” (see Appendix B, p.
62), and stories of different explorers (see Appendix C, p. 67) are from a publisher, Interaction
Publishers, and have been translated into Japanese by myself. To make the vocabulary
instruction effective and the knowledge to be transferable, researched vocabulary instructional
strategies were applied throughout the unit. VVocabulary and language features are selected to
enhance students’ language skills over the subjects. In addition to the researched instruction

methods, two of Kagan’s Cooperative Learning methods were used to enhance students’
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cooperative working skills in learning vocabulary and the online learning tool, Quizlet, was used
for language features and vocabulary practices.

There are no outlined lesson plans that exist that would be usable in the Japanese
immersion setting which coincides with immersion students’ language levels, suggested
supportive reading materials, nor are there pre-assembled integrated Language Arts and content
lessons in Japanese. | created all of the worksheets and activities to learn the language and
content as well as the assessments that go with. The unit plan was built based on “Understanding
By Design” by Wiggins and McTighe (see Appendix A, p. 54). It was very challenging and took
a lot of time and thinking to build the unit.

3.3 The Vocabulary Instruction Strategies

The strategies in the introduction to the unit from preparation to delivery are outlined as
follows:

1. Reading texts from Interaction Publishers, “AGE OF DISCOVERY” (see Appendix B,

p. 62), “Christopher Columbus”, “Francisco Pizarro”, and “Hernando Coltez” (see

Appendix C, p. 67) were translated into Japanese. As Beck, McKeown, and Kucan

(2002) recommended, focused words, mainly Tier Two words, were selected in the

reading materials. Due to the differences in culture, Tier Two words in Japanese

sometime do not necessarily correlate with Tier Two words in English. Some words are
categorized as Tier Two from the character that provides students opportunities to add
rich repertoire and connections to other words and word concepts. Focused words and
language features were bolded and underlined in the context to draw students’ attention
(Met, 2008). Opportunities to reinforce the vocabulary students previously learned in

fourth grade were also reviewed and underlined in translating the text.
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2.

The selected words are:
Explore

Preserve

Claim

Encounter

Discover

Travel

Invent

Reason

Introduce new words with images shown on a PowerPoint. When introducing new

words, the following is practiced:

3.

Give students opportunities to say the words so that students will have confidence with
pronunciation.

Show some illustrations for each word before providing the definition to give clues to the
meaning and have students predict what it might mean (Beck, McKeown, & Kucan,
2002).

Explain how the each word is used inside and outside the text.

Talk about morphology and syntax.

If it is possible, include a kinesthetic activity using gestures and facial expression (Kucan,
2012). For example, seven of the eight words above are action words, making students
act out the words will be a fun activity.

Have students take notes on their vocabulary log as the words and the definitions are

introduced (see Appendix D, p. 76). In the log, the new word, definition, sentence using the
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word, and images are recorded. The definitions are written using student-friendly words (Beck,
McKeown, & Kucan, 2002 & 2008; Met, 2008). In an immersion class, students have limited
ability to manipulate language and it can be difficult for them to explain new words on their own,
however, if it is possible, a teacher can make the definitions with students’ input. It is better for
everyone to have the same definitions and sentences on the log to ensure their logs have a strong
sample sentence as a reference (Beck, McKeown, & Kucan, 2002).

The definitions for each word are as below:

o TZANT AT D Tankensuru (Explore): H726 L NHDORIZILWVWHEDZIN LT, &
Z < Z & (To go to places to look for something new or what you want). Explain

how it is used in the text: First reason to explore.

e Toexpand and deepen the vocabulary knowledge, mention noun “explorer”. In
Japanese, when 7> (ka) is added at the end of some of words, the words become a
person with that profession.

For example:

72 /ol A (Explorer): 72 A A4 % N (A person who explores)

o FAB D (Architecture): 772 THDZETHF A LT, 2< DA (A
person who designs and constructs buildings)

e L= LA2> (Photographer): L L A% & %5 A (A person who takes
pictures professionally)

o 32> (Painter): x %z 72>< A (A person who pains)

o BAMN D (Musician): BAN DL I & %7 % A (A person who

works in a music field)
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\ZZ A7 % Hozonsuru (Preserve): 723 WHWTE, DO FEFIZTEHZ L (Tobe
able to keep things or states as it is for a long time). Explain how it is used in the text:
Spices also helped preserve food.

L@ H x99 5:Syucyousuru (Claim): ADE 9 Z &1, &R T, LEAADR
Sl % HI<F9H Z & (Tosay what you think strongly without listening to
others). Explain how it is used in the context: Both religions claimed ownership of
Jerusalem.

T2 9142 5 Deau/Au (Encounter): L 572N TARA X2 MIEH Z & (To meet

e

people and/or events without intentions). Explain how it is used in the context: There,
they encounter merchants from the Far East.
L Al - 1T A Shinhakken (New discovery): {if22z2H7- b LWHDEROIFH Z &

(To find something). Explain how it is used in the context: Europeans were ready for the

excitement, adventure, danger, and achievements that would be called the “Age of

Discovery”.

« To expand and deepen the vocabulary knowledge, explain L Av: shin means new.
When you write down L A in kanji (Chinese character), the kanji can be read in
more than one way: L A and & 72 & LV : atarashii. Students already know &
72 & L\, so this will help them to remember the word and figure out other
words with L /. In this unit, students will encounter “ L /87> : Shin sekai

(New World). Hopefully, they can apply the vocabulary knowledge in figuring
out unknown words “New World”, since they already know the word sekai

(world) from previous lessons.
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4.

D x Z 99 %:Ryokousuru (Travel): EVRARLHZONT, 1EF0DITL X/ & HBIZ
V< Z & (To go other places for business or fun). Explain how it is used in the context:
The eastern merchants had traveled overland routes from China through Turkestan and
Persia to the Mediterranean.
129 %1 Hatsumeisuru (Invent): 7206 D& H7-BH LD 52 & (To
create something new). Explain how it is used in the context: This was an instrument
invented by the Greeks to measure the altitude of the sun and stars.

e Mention the person who invent is called IZ-2 %V %>: Hatsumei ka (inventor).
D 9 : Liyuu (Reason): & 9 L Td Z 7= % (Answers of why). Explain how it is used

in the context: There were two major reasons why Western European explorers set sail
during fifteenth, sixteenth, and seventeenth centuries.

Read aloud “AGE OF DISCOVERY” drawing students’ attention to the new words and

explaining meanings of the words in the context (Beck, McKeown, & Kucan, 2008; Met, 2008).

Provide worksheet to organize information from the text (see Appendix E, p. 78).

5.

Vocabulary activities for students to interact with word meanings and to deepen the

knowledge are developed as follows:

Fill in the blanks: Students fill new words in the blanks in sentences (see Appendix F, p.
80). This is a good practice for students to be resourceful using their vocabulary log as a
reference.

Vocabulary matching worksheets (word association): | created two kinds of matching
worksheets. One is simple matching of words and the images (see Appendix G, p. 83).
The other one is a more complicated matching worksheet. For this activity, students will

match new words and the definitions. Students need to read each definition and
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comprehend it to find the match (see Appendix H, p. 85). This will be a good reading
comprehension practice. For this activity, | created three different matching worksheets
with slightly different definitions for the same-targeted words. Students work with a
partner and compete with another team of two students. The team who finishes all the
three worksheets early and accurately wins.

e Mix and Match (word association): This is one of Kagan’s Cooperative Learning
activities (see Appendix I, p. 91). Half of the class will have a card with a new word on it
and the other half will hold a card with each definition. To mix around the cards,
students stop to meet people passing by and say aloud “I see you have and trade
their cards. Repeat this activity several times. Then, students will walk around the class
to find their match. This can be a good oral practice since they need to find their match
by asking what other students have. It will be helpful to write a prompt on the board.
They are required to communicate to find their match and are not allowed to just show
what they have. When they find their match, they sit on the floor with their partner. As
an alternative activity using the same cards, students can simply match the words and the
definitions on their desk.

o True/False worksheet (Example/ Non example): Students choose true or false if the new
words are used accurately in each sentence and explain why they chose the answer (see
Appendix J, p. 95). Beck, McKeown, & Kucan (2013) explained, “the explanation is the
most important part because it requires the child to explicitly think through how the word
fits the choices in order to express the relationship between the example and the word”

(p.69). This can be used as reinforcement or an assessment.
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e Vocabulary review sheet (word association): Students take turns with a partner
remembering and writing down new words and their definitions. When completed, they
then share the words with another group of two one word and definition at the time (see
Appendix K, p. 99). If one group does not have the word the other group gives it to them
and they will write the word and the definition. If they have the word already, they write
a check mark next to the word. This is another cooperative learning method and a good
oral practice.

e Word puzzle: Students find new words in a word puzzle (see Appendix L, p. 101).

e Quizlet: Online learning tool which has flash cards, games, and tests. This is a great
technology for students to practice language outside of school.

6. Build semantic vocabulary web with the class (see Appendix M, p. 103). This is another
vocabulary reinforcement and helps students build their vocabulary web for this unit by
connecting words and building the relationships between new words and concepts (Lyster,
2007). Students need to understand the words in order to build the web and also explain it.
Displaying the map on a wall will also help students visualize the content, learn how each word
is connected and used, and see vocabulary in the content as a whole. This will serve as a unit
organizer and reference.

7. Assess vocabulary knowledge. | created two kinds of assessments. One is fill in the
blanks (see Appendix N, 104), and the other one is a true/false assessment (see Appendix J, p.
95) stated above as one of the vocabulary reinforcement activities. | think these two are
appropriate to assess if students know the meaning of the words and if they can go beyond the

definitions and apply the meaning in solving problems and provide reasoning for their answers.
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3.4 Unit Plan
Preparation

Anchorage School District (ASD)’s unit goals were translated into Japanese in student-
friendly terms and posted on a board in the classroom to remind students what their goals are
(Wiggins & McTighe, 2005).

The learning goals are:
1). ZATADPHR, ES5 LTEATALEZNEDSDWTX %, (To be able to explain why
explores explored and their motivations for the exploration.)
2). T2ATADD, EZIZWoenED2DWTE 5, (To be able to explain where the
explorers go.)
3. = (LD0HEDPND S LAEDND) ODRADPNTEoTEE, EARA LT BR
HoT=EDOUWTE %, (Tobe able to explain what happened when the two cultures (Old

World and New world) met, how this impacted both worlds.)

Upon starting the unit, reading materials were selected and translated into Japanese. New
vocabulary and focused language features were carefully selected and bold and underlined in the
texts.

The language objectives are:

1). Students will be able to answer what a pronoun demonstrates.
2). Students will be able to understand and use appropriate sentence structure when expressing
reasoning and the rules to use it in a native like way.

As Beck, McKeown, and Kucan (2013) said “The nuances, subtleties, and characteristics
of a word’s role in the language can only be understood through repeated exposure to the word in

a variety of contexts. A definition, no matter how well crafted, can never communicate all of
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this” (p.102). Multiple vocabulary worksheets and activities to promote encounters with the new
vocabulary and language features were created. The three-week unit plan is outlined as below.
3.4.1 Day by Day Plan
Day 1
Introduce a new unit. Talk about the key word “Exploration” showing images and have
the class discuss questions below in a group. This will be an activity to pre-assess students’ prior
knowledge about exploration and to connect students’ own experience of exploration with the
unit. Each group will share their work with the class. Display their work on a wall.
1. Have you explored? If so, where and what did you explore?
2. Where do explores go and what do they do?
3. Draw images of exploration.

Day 2

Introduce new vocabulary with the images in a PowerPoint slide show. Encourage
students to repeat each word after the teacher to pronounce them accurately. Have them think
what each word means by looking at the images. Explain the definition briefly and act out the
words with body movements. Do a “command game” to review the new words by having
students respond to what is said physically and kinethetically. For example, if I say “Explore”,
students need to act like they are exploring somewhere.

Students write the new words, the definitions, sample sentences, and images on their
vocabulary log (see Appendix D, p. 76). Each word will be explained with words students have
known from previous lessons or daily communications. The explanations and sentences can be
created with student input. However, it is important to have all students write the same

definitions for the sake of repetition. To teach vocabulary holistically, not only the definitions,
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but teaching various forms of words such as syntax and morphology are also explained at this
time.

After completing the vocabulary log, talk about the objectives of the unit so that they can
understand the objectives with new words in it. Students write the objectives in their Social
Studies notebook so that they know what they will learn and need to be able to do at the end of
the unit (Wiggins & McTighe, 2005). The objectives will also be written and posted on a white
board in the classroom during the lessons. Moreover, to make the end of unit expectations clear,
students explain their final project and/or create an explorer’s flipbook.

As one of vocabulary reinforcement activities, students will do a vocabulary matching
game to match new words and the definitions (see Appendix H, p. 85). Three worksheets with
slightly different definitions will be provided. Groups of two compete with other groups of two.
Similar language level of students will be grouped together. Students will work together
cooperatively and work on this activity one worksheet at a time. The group that finishes all the
worksheets first and accurately wins the game.

Day 3

The class will start reading aloud section 1 in “AGE OF DISCOVERY” (see Appendix
B, p. 62). Students will be asked to highlight new words which are bold and underlined to
emphasize the words. As the class read the text, new words will be reviewed and explained
within the text. After each section, students will work on a worksheet for organization and
deeper comprehension (see Appendix E, p. 78).

To study a particular language feature, while reading the text students will be directed to

pay particular attention to reasoning words: “because”, 7> 5 (kara)/72 7> & (dakara) in Japanese,

as conjunctions. “Because”, 7> & (kara)/7Z 7> & (dakara), are bold to draw learners’ attention
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throughout the text. Students are familiar with 7> % (kara)/7= 7> & (dakara). However their

usage is not accurate and the rules have not been taught expressively in previous grades.
Students will color those words with a colored pencil as a noticing activity. Depending on the
word which comes in front of the reasoning words: kara or dakara, one of the two forms is
selected and used. For some words, you need to use kara to express reasons and for other words,
you need to use dakara. In Japanese, when you explain the reasons, the sentence starts with the
explanation, followed by kara/dakara, then followed by the result of the action. This sentence
structure is different from English sentence structure.

For example,

BEE O DAZNNE L UDE ol n, I—a vy O NE, 72T
ALFE LT,

(They needed more metal to make money because (kara), Europeans explored.)

During Language Arts, this language feature will be explained and practiced in depth.
First of all, students will get charts with images of commonly used verbs and adjectives and
write down a word for each image (see Appendix O, p. 106). This will be a good review activity
to practice verbs and adjectives. Because of the limited access and time in the target language,
some students lack basic Tier 1 words. For this reason, it is always important to find every
opportunity to have some review activities in an academic setting and ensure that learners are
maintaining previously learned vocabulary. Then, the teacher will go through each word with
students to sort which words go with kara or dakara on a worksheet. Most of the verbs and
adjectives use kara. However, when a noun is used, only dakara is used. Otherwise, there are no
patterns or specific rules to find when to use kara or dakara. Since kara is mainly used, it will be

effective for students to memorize irregular verbs and adjectives that use dakara.
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For the reinforcement activity, students will participate in a game where a group of two
sorts sentences into groups that use either kara or dakara (see Appendix P, p. 108). A group will
compete with another group of two. The groups who finish earlier and check their answers with
a teacher wins.

Day 4

Have students apply the word knowledge to work on “Fill in the blanks” vocabulary
worksheet (see Appendix F, p. 80). Students are encouraged to use their vocabulary log as
reference to promote self-study skills. To be “resourceful” is one of the classroom goals.

Class will continue reading section 2 and 3 in “AGE OF DISCOVERY” and complete
their worksheet (see Appendix B, p. 62 & E, p. 78). As students work on the text, they will learn
personal pronouns. After | introduce the pronoun rules, they will write down who the pronoun is
indicating in the text.

During the Language Art’s lesson, students will practice pronouns on a “Who is/are
she/he/they?” worksheet by answering who each pronoun describes in written sentences (see
Appendix Q, p. 112). In writing, they will be encouraged to use pronouns. In order to find who
the personal pronouns are referencing in sentences students will be required to comprehend the
text and thus promote understanding of more complicated and abstract text.

Day 5

For the reinforcement of the new words, Students will work on one of Kagan’s
cooperative learning activities, “Mix and Match” (see Appendix I, p. 91). Half of the class will
have a card with a new word and the other half will hold a card with a definition. To mix around
the cards, students stop to meet people passing by and say aloud “I see you have  ” and trade

their cards. After the cards are mixed up a couple of times, students will walk around the
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classroom to find their match for the word or definition. Once they find their match and are
paired up, they sit down on the floor. For oral practice, students will be given a prompt to greet,
get, and give the word or definition to each other. This will be a great speaking opportunity for
students. For speaking purpose, they are not allowed to just show their cards to find the match.

Class will continue reading the last part, section 4 in “AGE OF DISCOVERY” and
complete their worksheet (see Appendix B, p. 62 & E, p. 78).

For reasoning form’s practice, a group of four students answer three questions (see
Appendix R, p. 114):

1) Why do bears like summer? What is the reason?

2) Do you like summer? What is the reason?

3) Do you like Anchorage? What is the reason?
In answering the questions, it is important to review expectations of group discussion and
individual accountability. Every member is expected to share what he or she thinks during the
discussion. This activity is one of Kagan’s cooperative activities, called “Teammates Consult”.
Students place their pen in a cup in the center of the workplace, share, and discuss their answers
for each question. Then, students will choose one answer to write down as a group. All the
teammates have to understand and agree with the answer they will write down. Then, they take
their pen and write down the answers in their own words on their own worksheets. On the
worksheet, comprehensibility of the sentences and accuracy of the use of kara/dakara will be
assessed. During the discussion, students’ oral performance can be also assessed.
Day 6

The class will review what they learned in the text, “AGE OF DISCOVERY”, students

explain and discuss their answers to three questions. The questions are:
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1). What were the reasons explorers explored?

2). Why did Europeans need metals, spices, and silks? (First reason of exploration)

3). Why was expanding Christianity so important? (Second reason of exploration)

4). What was the reason they decided to travel by ocean, not on land?

5). What did explorers discover and encounter and what did they do?

After the repeated vocabulary practices and learning about the background of exploration,
make a vocabulary semantic map with the class (see Appendix M, p. 103). After | model how to
build the map by connecting a couple of words with the class, students will work with a group of
two of similar language level. After they create a semantic map, they need to be able to explain
the connections of words. The map can vary from group to group as long as their explanations
makes sense. | will share my semantic map and display it on a vocabulary wall in the class.
Displaying the map on the wall will also help students visualize the content and how each word
is connected and use it as a unit organizer and a reference.

Day 7

Assess students’ vocabulary varying from simple vocabulary quiz to vocabulary
knowledge assessment. For the simple vocabulary quiz, students will take a quiz of choosing
definitions for each word (see Appendix N, p. 104). To test their vocabulary knowledge,
students will take a true/false assessment where they will be asked to explain why they chose the
answers. Students will also take a pronoun assessment (see Appendix S, p. 116).

Day 8 & Day 9

Each student will choose an explorer to research and to create a trading card. On the

trading card, students will put the name of the explorer, date and place of birth, and timeline of

important events. The reading texts for each explorer: Christopher Columbus; Francisco Pizarro;
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and Hernando Coltez, are from a publisher, Interaction Publishers, and translated into Japanese
(see Appendix C, p. 67). Although the reading text is different from “Age of Discovery”, new
focused words are the same throughout the text and are bold and underlined to draw students’
attention. It is ideal for students to research using more than one resource, including the World
Wide Web or reading different books and/or articles. However, it is difficult to find those
educational resources matching students’ language level for immersion programs. For this
reason, students will be asked to find English books about the explorer they will be researching
as their homework to include the information in their project. They will also be asked to provide
the resource information. To assess the project, checklist will be created with students to set
explicit expectations and guidance (see Appendix T for a sample, p. 118).
Day 10

Students who finish the trading card will start making a timeline with the information on
their Social Studies notebook. They will then gather and collect information about other
explorers to add to their timeline. Everyone will be required to write down “when the explorer
started his voyage” and “when and where did he go?”” about other explorers he or she did not
research. This will allow other students to learn different explorers’ timeline and also organize
and visualize what each explorer experienced.
Day 11 - 14

Students will start their final project: “If you were an explore...”. They need to answer
the following questions in the project:

1. Where would you go? (Students need to show the place on a map, too)
2. Why would you go to that place?

3. How would you get support to go there?

41



VOCABULARY INSTRUCTION AND EDUCATIONAL MATERIALS

4. What would you take with you to trade from your country with the people you meet?
5. What would you bring back? Why?
To assess the project, a checklist will be provided for students with explicit expectations (see
Appendix U for a sample, p. 120).
Day 15
To finish this unit, students answer “Why did explorers in Europe explore?” and “When
the two different worlds met, what happened to the two worlds?
Homework and Bell Work
For homework and bell work which is the work students do when students come into the
class in the morning or after they switch between Japanese and English class, students will

practice the new words with a matching worksheet, Quizlet, and word puzzles.

42



VOCABULARY INSTRUCTION AND EDUCATIONAL MATERIALS

Chapter 4 Results
4.1 The Purpose

The purpose of this study and project was understand and discover how vocabulary
instruction should be planned and executed in an immersion setting so that students develop a
good sense of language in order to apply and transfer the knowledge when figuring out new
words. This study will also give me new perspective of language teaching to stimulate students’
language awareness which leads to further skills in language: reading comprehension; writing;
and communication skills. This will lead to understanding objectives of each unit and ultimately
to academic success and language growth in the target language.

In this study, the following topics will be addressed:

1. What is vocabulary knowledge and why is it important?

2. How does integration of vocabulary instruction in content affect content learning

and language acquisition?

3. How do we develop vocabulary instruction for an immersion setting?

Vocabulary is something that we acquire naturally by listening, speaking, and reading
everyday. We do not really notice how essential and powerful vocabulary knowledge is in
communication when we live in our mother country. When you go explore other countries
where they speak a different language, you wish that you could communicate with the natives.
Immersion students go through a similar situation everyday at school. In the environment where
students learn and communicate with teachers and each other through a target language, it is
critical to teach vocabulary knowledge they can apply and transfer to learn content and to
communicate. Just teaching definitions of words, teaching them once and expecting students to

learn through content without intentional vocabulary lesson plans are not enough for students to
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retain and utilize the words. Finding out how students can retain target language in this unique

immersion setting where students do not have consistent and sufficient access to the target

language, but learn contents in the medium of the language was the reason of this study.

4.2 Summary of the Findings
The research questions are restated and the findings are briefly summarized below:

Question 1:

What is vocabulary knowledge and how is it important?
Vocabulary knowledge is more than merely knowing the meaning of a word, it involves
its semantic representation (meaning), phonological representation (pronunciation), and
orthographic representation (spelling). These elements are important because as students
read, they connect sound and the spelling and then understand the meaning that leads to
comprehension. In addition to that, learning morphology and syntax are also good
vocabulary knowledge to foster a good sense of language so that students can apply and
transfer the knowledge to decode unknown words.

Question 2:

How does integration of vocabulary instruction in content affect content learning and language

acquisition?
Teaching language within content is called Content-based instruction (CBI) or Content-
based language teaching (CBLT). Instead of teaching language separately, developing
instruction with authentic practice in “situated cognition”, knowing and applying what
they have learned to other content and daily lives becomes more connected and easier.
This model of teaching language is believed to be an ideal technique, and allows for

students to learn in the most natural, authentic, and purposeful way.
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Question 3:
How do we develop vocabulary instruction for an immersion setting?

The key for the effective vocabulary instruction are to cultivate sensitivities to words so

that students can use the vocabulary knowledge: meaning, pronunciation, spelling,

morphology, and syntax to apply and transfer the knowledge in comprehending stories
and encountering new words and also to create repeated opportunities to encounter them.

Vocabulary instruction needs to be well scripted.

4.3 Limitations

The first limitation of this study and the process of producing products is time. There are
no available teaching and learning materials that | can use as is. Additional steps are always
required before teaching in immersion programs. It starts from looking for the usable resources
that I can translate while matching students’ language levels from English resources within the
content curriculum. Then | evaluate and modify and finally create instructions, worksheets,
activities, and assessments.

Moreover, focusing on language is another major area for immersion teachers. In my
case, choosing which words and language features to teach is a time consuming step in
developing a unit.

Finding and producing multiple encounters for new vocabulary is another issue for
teachers who do not have proper curriculum and are not trained.

The second limitation is lack of time for students to use the target language. They only
have two and a half hours a day, five days a week in the immersion setting in which time they
must also cover all the districts curricular requirements. This is an inevitable problem in

immersion programs.
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The third limitation of this study is inability to find appropriate resources and immersion
pedagogical references. Differing from Spanish immersion programs, it is difficult to find and
get authentic instructional materials especially matching subject contents at the students’
language level in Japanese.

There is a lack of data and empirical research studies on Japanese immersion schools and
the pedagogy as well as, the unique and different structure of the language. Researched
vocabulary rules and patterns and the teaching strategies that exist do not necessarily apply to
Japanese. For example, in this study, categories of words to teach: Tier one, Tier two, and Tier
three, did not exactly fit in Japanese. Some words in Tier one in English can be Tier two in

Japanese, and vice-versa since language is impacted by differences in cultures.
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Chapter 5 Conclusions
5.1 Important Points

The purpose of this study and project was to understand and discover how vocabulary
instruction should be planned and executed in an immersion setting so that students develop a
good sense of language in order to apply and transfer the knowledge when figuring out new
words and also how to balance content and language teachings. This study provides new
perspective of language teaching to stimulate students’ language awareness which leads to
further skills in language: reading comprehension; writing; and communication skills. This leads
to understanding objectives of each unit and ultimately to academic success and language growth
in the target language and language growth in the target language.

In this study, the following topics will be addressed:

1. What is vocabulary knowledge and why is it important?

2. How does integration of vocabulary instruction in content affect content learning

and language acquisition?

3. How do we develop vocabulary instruction for an immersion setting?

One of the important elements that | have found necessary is the importance of fostering
students’ word consciousness. Students need to be aware that they are learning new words
and/or language features and the patterns and rules by drawing attention to them by bolding
and/or underlining them. Vocabulary needs to be taught intentionally, holistically, and
strategically through sequenced activities. Educators cannot expect that students will simply
pick up words and be able to manipulate them as time goes by. Moreover, not only teaching

definitions of a word, but also how the word works: the sound, spelling, pattern, and rule deepens
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students’ vocabulary knowledge and enable them to apply and transfer the knowledge in
encountering new words and comprehending texts.

Secondly, another important point is to provide multiple exposures to new vocabulary
and that the teacher makes the repeated practice effective. When you think about the nature of
immersion programs, the biggest problem is the limited amount of time for students to be
immersed in the target language. It is clear that the key to retention of vocabulary is multiple
encounters. However, | have learned drills that only give multiple encounters to words is not
enough. In addition to the frequent practice, it is important to give students an opportunity to
ponder how new words work in a sentence, why the word in the sentence makes sense or does
not make sense. Without solid understanding of words, it is difficult to explain the answers to
the problems since learning new words and owning them is more than “I choose the answer
because it sounds right”. Students need to apply and transfer vocabulary knowledge to explain
and make it effective for them to retain the words.

Thirdly, it is more meaningful for students to learn words within content than to learn
words as a separate language piece. Content-based instruction (CBI)/ Content-based language
teaching (CBIT) is the instruction of language integrated into content learning so that language
learning occurs more naturally and meaningfully. In the CBI/ CBLT setting, language pieces
play active roles to master content since students have to use the target language as a medium to
learn the content. “Situated cognition” is another model advocating the importance of equipping
students to be able to use what they have learned as reference to interpret abstract and
complicated concept by creating authentic learning environment.

Targeted words and featured language structures are carefully chosen. Throughout the

unit, students learn by connecting and building relationships between the cognitive piece, the
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target language, and academic content piece. New words become their tool to comprehend and
express their understanding within an authentic context. Moreover, this setting perfectly matches
the purpose of an immersion program: high academic proficiency and language development.

Finally, the importance to choose words to teach are categorized into three groups: Tier
one, Tier two, and Tier three. Tier one words are the basic words students have learned and
learn in everyday life; Tier two words are the targeted words which can give students a repertoire
to go out of the content; and Tier three words are more likely terminology which are used in a
specific field. Culture has a heavy influence in language, depending on the language and the
learning situations and environment of the learners. Words between Tier one and Tier two can
be slightly different, but this is a useful category to refer in choosing words to teach.
5.2 Implications for Future Study

Like other professional fields, in the teaching profession, it is important to work
collaboratively with other teachers and share teaching strategies and materials. For teachers in a
Japanese immersion program in the United States, it is especially critical to work with other
teachers due to the uniqueness of language differing from most of the students’ native language
and the lack of research data, resources, and manuals. In the future, I will first work closely with
the third and fifth grade teachers in choosing words and language features to teach and creating
materials. Vertical planning with other teachers will be essential for instructional consistency
and students’ language growth.

I will also continue to create instructional materials and develop unit plans for other
Social Studies units as well as Science units. This means developing Japanese Language Arts
using CBI/ CBLT strategies. Language Arts curriculum along with Social Studies and Science

content will be reevaluated and rebuilt as required each year. This is time consuming aside from
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regular teaching duties and requirements. However, with the researched data and holistically
integrated learning plan uniting language and academic content will create an ideal learning

environment for students in all immersion programs.
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Appendix A

4™ Grade Social Studies Unit: Exploration and Encounters

Unit Title: Exploration and Encounters Grade Level: 4"

Subject/ Topic Areas: Social Studies

Key Words: explorer, preserve, claim, encounter, discover, travel, invent, and reason
Designed by: Kaori Shrestha Time Frame: 3 weeks

School District: Anchorage School District ~ School: Sand Lake Elementary School

Brief Summary of Unit

In this unit, students will learn about European explorers: their motivations to leave their
country for “New World”, the encounter with indigenous people, and the influences in
the cultures. They will learn about three different explorers by researching an explorer
and creating a trading card and exchanging the information with other students. For their
final project, they will make a flipbook of “If you were an explorer...?” and build their
own voyage plan.

For language, students will learn eight new vocabulary and two language features. With
the new vocabulary knowledge, students will be able to understand the content and
explain what they learned, use the words inside and outside of the content, and also apply
and transfer the knowledge to figure out unknown words in the future. Moreover, with
the language features, students will be able to comprehend more complex context and
also express themselves in writing and orally.
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Stage 1- Identify Desired Results

Established Goals:
Students will understand:
Content

1. Exploration by nations and individuals is done for a variety of reasons such as
spreading religion, expanding scientific knowledge, accumulating power, and
building wealth.

2. Contact between cultures impacts the societies involved through the exchange of
culture and goods

(ASD Social 4™ grade Studies curriculum guide).

Language

1. Students will be able to answer what a pronoun demonstrates.
2. Students will be able to understand and use appropriate sentence structure when
expressing reasoning and the rules to use it in a native like way.

What essential questions will be What understandings are desired?
considered?

1). Why did explorers explore? What were | ®  The reasons explorers explored
their motivations? ® The process to go on a voyage

2). Where did explorers go? Why did they | ®  The places explorers went

go there? ® The impacts of influence on both
3). When the two cultures (Old World and worlds: Old World and New World.
New world) met, how did it impact both

worlds?
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What we want students to know...

Vocabulary: Explore, Preserve, Claim,
Encounter, Discover, Travel, Invent,
Reason

Key factual information:

1. Motivation for exploration

2. Influence on the New and Old
world

Important events and people:
Christopher Columbus

Hernando Cortes

Francisco Pizarro

Sequence and timelines

Language features:

Pronoun

Reasoning form

What we want students to be able to do...

Basic skills- decoding, reading,
summarizing, organizing information.
Reading materials from a publisher,
interact:

v’ “Age of Discovery”

v Christopher Columbus

v" Hernando Cortes

v" Francisco Pizarro
Communication skills- listening,
speaking, writing, interpersonal, and
working in a group

Thinking skills- comparing the two
worlds, analyzing, interpreting, and
finding answers

Study skills- note-taking, reading with
strategies, organizing information,
practicing technology (Quizlet), and
using references

Interpersonal- analyzing own work
with a check list

56




VOCABULARY INSTRUCTION AND EDUCATIONAL MATERIALS

Stage 2- Determine Acceptable Evidence

What evidence will show that students understand?
Performance Tasks:

Content:

Trading Card- Students will choose an explorer and make a trading card with the name of
the explorer, the place he was born, the places he went, what he did, etc. Then, students
will share the information with others who studied different explorers and make a
timeline of all three explorers.

Explorer Folder- Students create a flipbook of “If you were an explorer” and build their
own voyage. They will answer following questions:

Where would you go? (Students need to show the place on a map, too)

Why would you go to the place?

How would you get support to go there?

What would you take with you to trade from your country with the people you
meet?

v" What would you bring back? Why?

ANANENEN

Language:
Vocabulary:

Fill in a blank: This assessment will assess if students can comprehend sentences and fill
in the blank with a new word

True or False: This assessment will assess if students can determine the usage of a new
word in a sentence and also explain the reason.

Language features:

Pronoun: Students will find pronouns in sentences

Reading forms: The accurate usage of reasoning forms on students’ worksheets from
“Teammates consult” will be assessed.
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What other evidence needs to be collected in light of Stage 1 Desired results?
Other Evidence:

Content

Reading text organizer (worksheet)- Students will fill out an organizer as they read “AGE
OF DISCOVERY?™. This organizer will help them organize the information and
understand the needs and motivations of European explorers.

Review questions: Students will be asked:

1). What were the reasons explorers explored?

2). Why did Europeans need metals, spices, and silks? (first reason of exploration)
3). Why was expanding Christianity so important? (second reason of exploration)
4). What was the reason they decided to travel by ocean, not on land?

5). What did explorers discover and encounter and what did they do?

Vocabulary sematic map- Vocabulary reinforcement activity to help students build their
own vocabulary map. They will connect words and build the relationships between new
words and concepts. Students need to understand the unit concept to build the map.
Displaying the map on the wall will also help them visualize the content and learn how
each word is connected and used. This will serve as a unit organizer and a reference.

Language
Mix and Match- Vocabulary reinforcement activity to match new words and the

definitions.

Team consultant- Language feature (reasoning form) practice. Explain “Why do bears
like summer? What is the reason?”, “Do you like Summer? What is the reason?”, “Do
you know Anchorage? What is the reason?”

Student Self —Assessment and Reflection:

Content

1. Self-assess trading card with a check list (assessment)

2. Share what he/she learned with others and get other explorer’s information to create a
timeline (reflection)

3. Self-assess “If you were an explorer?” with a checklist

Language
1. Explain how the vocabulary is used in a text and how the use of the word is right or

wrong (reflection), True or False
2. Explain how each word is connected, Semantic map
3. “Teammates Consult” activity for reasoning forms
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\ Stage 2- Determine Acceptable Evidence (continued)
Assessment Task Blueprint

What understanding or goals will be assessed through this task?

Content

® Why did explorers explore? What were their motivations?

® Where did explorers go? Why did they go there?

®  When the two cultures (Old World and New world) met, how did it impact both
worlds?

Language

® Students will be able to answer what a pronoun demonstrates.

® Students will be able to understand the sentence structure in expressing reasoning
and the rule to use it in native like way.

What criteria are implied in the standards and understandings regardless of the task specifics?
What must student work demonstrate to signify that students were met?

® The needs of Europeans to expand their world

®  What happens when two different world or culture meet.

® Manipulation of the language features in reading, writing, and oral communications

Through what authentic performance task will students demonstrate understanding?
Task Overview:
Students will create a flipbook of “If you were an explorer”. They will see themselves as
an explorer and build a voyage plan: “Where would you go?”, “Why would you go the
place?”, “How would you get support to go to the place?”, “What would you take with
you to trade from your country and what would you bring back?”, and “How will the
voyage impact your life and the lives of people you met?”. Their goal is to set motivation
to go out on trips, get support, and make plans to meet the purpose of their voyage. With
this project, students will understand 1). Exploration by nations and individuals is done
for a variety of reasons such as spreading religion, expanding scientific knowledge,
accumulating power, and building wealth. 2). Contact between cultures impacts the
societies involved through the exchange of culture and goods.

What student products and performances will provide evidence of desired understandings?
Explorer folder

Usage of reasoning form to explain the motivation of their own exploration

Semantic map

By what criteria will student products and performances be evaluated?
® Correct usage of new vocabulary and reasoning for the answers

® Explanation of how words are connected in a semantic map

® Trading card explains a specific explorer’s trip and the motivation
® Flip book meets checklist
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‘ Stage 3-Plan Learning Experiences ‘
WHERETO

What sequence of teaching and learning experience will equip students to engage with, develop,

and demonstrate the desired understandings? Use the following sheet to list the key teaching and

learning activities in sequences. Code each entry with the appropriate initials of the WHERETO

elements.

1. Introduce a unit. Pre-assess students’ prior knowledge about exploration and connect
students’ own experience with the unit. W/ H
2. Introduce focused words with PowerPoint and record new words in vocabulary log. E
3. Introduce the Essential Questions and discuss what students will need to explain at
the end. Discuss unit performance tasks (Trading card and Explorer’s flip book) W
4. For language, practice new vocabulary (Match words and definitions, Mix and Match
game, Fill in the blanks, Quizlet, Word puzzle) E
Students read “AGE OF DISCOVERY” and fill out an organizer. E, O
For language, introduce new language features: pronoun and reasoning forms.
Students will practice (noticing activity, pronoun practice sheets, sort two reasoning
forms into two groups game, Teammates Consult, Quizlet) E
Give vocabulary assessment (True or false) E-2
Review and discuss “AGE OF DISCOVERY”. Discussion questions:
What were the reasons explorers explored?
Why did Europeans need metals, spices, and silks? (first reason of exploration)
Why was expanding Christianity so important? (second reason of exploration)
What was the reason they decided to travel by ocean, not on land?
What did explorers discover and encounter and what did they do? R
Working in cooperative groups, students create a semantic map with a partner (s). R,
O
10. Start making a trading card of an explorer. Create a checklist with students. E-2, T, O
11. Students build a timeline by sharing what each student researched with others. R, E-
2,0
12. Students develop a voyage plan of “If you were an explorer?” E-2, T, O
13. Students self evaluate their project with a checklist. R, E-2
14. Students answer to the unit objectives: “Why did explorers in Europe explore?” and
“When the two different worlds met, what happened to the two worlds?”
W = Help the students know Where the unit is going and What is expected? Help the teacher
know Where the students are coming from (prior knowledge, interests)?
H = Hook all students and Hold their interest?
E = Equip students, help them Experience the key ideas and Explore the issues?
R = Provide opportunities to Rethink and Revise their understandings and work?
E = Allow students to Evaluate their work and its implications?
T = Be Tailored (personalized) to the different needs, interests, and abilities of learners?
O = Be Organized to maximize initial and sustained engagement as well as effective learning?

SRl

Co000 06 X
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Stage 3-Plan Learning Experiences (continued)
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Appendix B
(AGE OF DISCOVERY)

DEATATE —IZADHS

15, 16, 17#\E, lHI—0 v 0 EAFADN, LAFA% LIZOIC
X, =20V H N HbOELE, SNVLEIDOYWDIIFE, AZNV, AL R VAT
RO ) ks SV e TN T, AFME, BEEDLDATAY 7 aT
bob UDEIT Aokbl RS REF, ERb0E S BLEL BEA
FTHLXIC Uokdichord] (nEd i Aol 250 2% om0
STIEZEALELL,), YAZIE, =Y U T 4 —DANTHLDSELE DL BHLEX|C
OOk o hn] TLE,

@E>2&DAL—1
a"' On/ / \.

| A= -2
./ \, 3
NN BrRY
NN\ 4/~ 70U |
) P [\

d
0
|~ 'BV

I—a v XONF, A ZVTDLEL, P /)T ER=—2ZAMS bbb lExr L
BoT EONL—R), F—F—DaLREZLF ) —TART T2 VxrxZHLFL
7= i n (= ) X, v—, LYP—, T4 T DX obD%
Bt S MORa— 2 MeboTEE L, LT, "& xR DARE
TE2WE LT,

62



VOCABULARY INSTRUCTION AND EDUCATIONAL MATERIALS

PEXLSHMIEDANTEBLIE, B ) I MHEDNL—F v a—RK (B<D
N—0h) BLBoT, BHWwIHMWIZ VEZIHLFELE, PILD
(= ) I, AL A FHoHE, Vv E O ZZVELE,

s —RiE, ETHLHSBRVWALTLE, ARV LAZ LY E FURME -
YD DV FCEHST, ol AR E L,

oDl E . TAYLAE LREAEHDELELE LebrdlL
FLi, ZLTC, G—au R OAEBIE, FURARELH0 FAVR Ak B<
2T LRJALZTE9E EEDPWELE, TOLEEDPWZ hole AR AXT 19
. bhw EOHRREE LVELE, ES52%%4F5 AFbik. bbho 31N

TUT (D DOHBE) ~MT< IEIZXOHBBN ohailmvEL A LA
o B, 3=y SOAEBIE. X LRI BEb LOEORHE  SAL
F L7,

RrAlTATE ZIZADDOLDS :

G—a v XDOANEBRN, T2ATFALE  IEADDODDI T, Ly H X1 HT
L, S—mo 0% YA REr5DALEIE. XURREXLH2 VEDEE. Ik
SER FAIRE HoTnELE FRE. FAFADEBIE. FURRX LA
DEHBE RLELFBHE. HAAY MR EAFAE FHE—FLT BEER
B0% LoTHWELE, Fhb. ¥URRX:5% 0UAHAZES LELE

@FE, OB~ :

149 7, RVETWVESAD, N2z X FG=ix TZ7IHOERYYA K
Z DEZH5LT AVRF~D HELHLWEHIZEDHEBLE HEOFELz, TDE
T, S ADI—my/XONEBIE, AV REIIE, Wl E S & DB osTW
RNE BEoTWELE, 14994 Nra ¥ HeBhER-ST7E 26T, 4%
OMbITWET, "X L FNATS WONL— FERDTEZOR, "Rxa ¥ I
72T,

HTEHLWEBLEZINLE 1ZDOT-ATANT. AR BbwH I<ITiX
FFIRNT, Y (=T AUN) B RO E L,

63



VOCABULARY INSTRUCTION AND EDUCATIONAL MATERIALS

TATATDIIMdIALE BIDWRTY VR

LAY LEZ LK, RATATAEEIZ, X H2E1FLE D0 oT 5h
B, WD bbb FUTYyDAN, iF2oHWnWLi EH95<% Eo0FL
oo = RXOANTANE. ZOESEON-ST WELEMTALIC 1TXF
L7z,

14158, RIVEILDDIOWR T AL, 770 {7&F Lz, *
T, &L —% BFolFALELE, RV NITLVE UoFIl 297567k
D, WHONL—KEomoT T7VhEbob ZATALEZWE BunE Lz, i
(= ) 1E. AL NTMTHhZ - T, TSN EZIWDH 0N
PMBHEIHE RAUZEH9TDEH Bolox HDVFELE, Tt WERAT
ATBEDIZ L THZWUETLE,

F—n v AOTE, DEVSRE ] AXATARATED L EAVER)
[B] Wb b Llvebsd IRTIER LTHLEITTLE

140 06E0BDYETIC, T—n v <ONE. BiEodAsds 7 KRy
Fr—0 LpATR TEXELFE, Th, BRLEX, TAUIOHALG ) Bh
B Thnh [IRELES LY ERATLE, T—0 v OkAFANE T
25 LwAUON TET WEHATLE

64



VOCABULARY INSTRUCTION AND EDUCATIONAL MATERIALS

Appendix C

Christopher Columbus
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Francisco Pizarro
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Hernando Cortes
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Appendix D
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Appendix F
FIEOLPEe 2208 HAAUe BERLT wa ( )
HL0TMHY D&vAED wNO-2F il
1" RefE 20028 HNLHLH EREe0sd Qspds&0u4ie0
( JEE T EV LR R P R
17 RRKREZE A Ki—aIb ( ) ¥
W T hBaD Y T
117 ALD3L0H" W @a0 0 500 Y NET D8 ( )

=R

ARSI L L - P
B O AR Nkl RE2 v )R ( )
‘.I-\;IIJ
HY mvl—8 Eowlad SUO0OIES ( ) 4
K APADBLY RORPY ( e

LTS A T TR L Y] TRV

A7 S50 B2RaD AR N ALD S e 2T 000 TR e

TRamAG S0 ) a0

=7 M2 8K RE-H L8 SUHPSL A

e BRSO 2 [ B2 e a8 a0 )

I
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EARONTHD NALD KHnlcz FXRSW, LT, ( ) AZIFEND
EFE LI hb ABAT HFIRIV,

Please write how to read Kanji with a line and choose right words from the box to fill in the
blanks.

LEDHIZ, BLIAD OANIDIZ, MX3dH50 LOTholhb

( ) THZ LI LELE
When I wanted to know what my uncle has in his big yard, I decided to ( ) his yard.
2.7 T ANDNIF, —Fr% AE—Z7 LT ( ) L¥d., £L T,

Sl e _FET,

Many Alaskans smoke salmon to ( ) so that they can eat them throughout the year.
3,61 ELIE, E<DBoTND Ui, LEADELE ( ) LT
ey

—AIZLT <fEthi,

My friend ( ) the mechanical pencil I have is his and doesn’t leave me alone until I
give it to him.
4N F 7 a—AT BEEEASEE Z<SCTEIC ( ) £ L7, 72

5L I E L

When [ went on a hike, we ( ) a mama bear and a cub, so we quietly walked away.
5. XA NRN—F, BOZIhD bbb LWAaE ( ) LEL,
The diver ( ) anew kind of fish in the bottom of the ocean.
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6. EEDWNT  RORTE ( ) X, SHnEEIT, FAETT, %
LT bEATOEDBEE BOET,

I think the ( ) I have a cold and fever is I played outside in half sleeves when it was

cold.

7.0l TADLYL AUV F—Fv bbb BVETATLE, 74747 Ry vayr
B ol ANDY ) LELT,

There were no phones and internets long time ago, they are all ( ) by people who

had ideas and passions to create something new.

8.7 SADT TATDNIZ, SPIZ Sl Al ( ) AT
TET,
Many people in Alaska ( ) to warm places in winter.

DxZ 5/ FFA TSN/ LATSTA/ VDD LedbrdNE oD TcAlTA

travel/ preserve/ encountered/ discovered/ reason/ claim/ invented/ explore

(© 2015 Kaori Shrestha AK
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Appendix G

fhdhtEs @ @ ﬂ

EEATS @ @ <

s s @ o @
nETSTAE @ @ I,i

':l-ﬂ
Lassgsds @ @ fﬂ
||
. . ¥ L&Y £ DS
i, MATT A S
tE Z BErTEEPS
3 ELlLwies
Lhltoith @ @
. O Ad
=
Q @

Eam ] IRE -

EheZtFEZDASAT. LRADIRAEDC 2T TEBWTILE
= Ly,

(© 2015 Kaori Shrestha AK
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rABATE @ P ﬂ
Explore
EEATE O O "'%

Prosomae
&S 25 o @ @
Encounter
negcsta @ 0] I,i
Trawel
L4 3 ﬂ
Lesrstz @ © f ﬂ
. i
c'ﬂlm W L& @ i DS
1. RFETALHS

&5 o © z BErTEREPS
Land 3 Eolirs
Lhdd=sith Q ® . r‘::'
Dizcover ﬁ

[ . . -- [ —]
NS =
Reason -
Eew T TR o @ @
Imwent

IhaZ bt dEZ2A5AT. LAADRAEDC 2T TERWTLE
= L, Pick two words and make your own sentences.

(© 2015 Kaori Shrestha AK
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Appendix H

4o Wb TaFad]
fehithTsd @ ® ¢5LT?PD kA
EE A & P =2L<E3CE

BEWBLE TOREE
TS L @ TEAZE
Lass57s B9 ® Rowsck

~ & BESLVWED/BELLLDE

DD ] EHLT ETPEwCIE
2&0ntEs P P LagwT MNE BRSZE
nezsvs @ @ 3-Avrodik
Liidoith B ® 7xunh
FELE & @ SVWLOR BRSLC

2Bk
LAty @ ® EroLzizk wCzE
Svd v Ly & . FUFOITYTF

(© 2015 Kaori Shrestha AK

80



hithts B
Explore

ETALT D &
Preserve

as &
Encourter
LassSeds B
Claim

DS ®
Reason
doentad 9
vt

necsta B
Travel

Liig-oith B
Discovery

XLLE &
Far East

LAt AL L
Mew Warld

- IRT e AR |
Old World

81
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Vocabulary matching |

P E5LT?OD CRA

The arswer of why?

24 {BICE

To say something stromgly
BfnENE FOERE
TEaZE

To be able i oeep as it is
fior & lomg e
RoHack

T fird something

BrEsSLVWED/ELWEDE
LT EThEWVWLZE
To po b plasss 16 look for
somnething new or what you wanl

L&ZWwWT Mk ®3CE
To et something wilthowl knowing
S—0AOwAodk

Crourtries in Europe

FAUH

The U.E.A

ROWLDE BRE6lLC
e L Tt

T make something mew
EhDELzE WCIE

To go to different places

FUIFOTUF
Area in Asia

(© 2015 Kaori Shrestha AK
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TES ¢
DipS &
fhithtad B
LAEDW B
EFeAtd @
CeTTRE N
NEzs5+s B
Lesestas @
XELE [ ]
Lhldath @
AEwEihn @

d il Eeke TuFLF2

-3 RF IRE S
¥-7¥&CL

EEILEWT MITE

EIfCvaT #irE
ALED, BROESE

EFLTEIREREMD CEA

BESRPp{ERT ECEVsT
mlLbCE

Ao, MASIAR. 12N
Bl g

LREADESCEE
2&4% ES5CE

=0 TN S -
Bt Lyl

SloslbnwhaE
RoOB&ZE

LDELFEAT
Hresl < 2LAHI L

® z-ovnremo TUF

82
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a5 ®
Encourter

DS @
Renson
fhithds B
Explore

L At L @
Bew Warld
EEATE &
Preserve
otz B
Trrvermt
nEcsTs P
Travel
Letsss5Ta B
Claim

X r < @
Far East
Lhldsits, ©
Discovery

R ARE S A
Old World

Viesabuilary mabching 2

-3 U8 18}
*¥—-T¥BIL
T be able 1o keoop for a long time

£ESLEWT ROICE
Tz el withoul oxpeciod

EImEwaT #frE
AMLED, BOFECE

To go to places b book for
soenething pew of what you wam

FRLTEAEaRED L
The snewer of miy it happens
BEHSEPLERT EFCHBEVST
EoLGCSE

To po somewhere by a car or
a plane £nd hive fus

ARA Yy, MELAR. T¥YALH
Bl EnDq

Contmen) wherr Spus, Portugal. and
Lnglansd gv
CRADESZEE
&4 E3ZE
S=0OwiOAdLial
Bt vl &

Mew place whore Eurcpean went
BEE LWVWHDE
Rao2FecE

Tiv il soemrtiusg Hew
LDELEAT

Bral€< 2<BTE
To ¢reale something new

S-=0w/nfreMD ITUF
Casi side of Curops
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TRS ?
Eonngzs @
Ehith13d @
LAt @
E2AT3d B
EFpdE ®

Hznedrn B

Less5923 9

nps @
LAtz-ith @
necs533d @

48> 8%ne YvFLT3

84

=Dy /DAL
EAALE <K

LESVWEL2EWST

45T Lea~aRD
(r-s-aaser
mapsva TAZE

H5EL:T
Wolslilirdle

RGN FITVTR
raT BREHICHTE

E5LTE
EoOOLWTEIL

AFATAGALE
240WEEBE LoTWR
ur

ROSET
EHECKE f£1<C¢

J-QyrsSAT
RO xXVU7

AE~TLED,. LERONST
AR S¥ix~nidid3E
Y&l

USADRICLER
BEDAIKL k<
UOHVWTSIE

Lekwson®
RopdceE
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el > TRY o
Tervemt

fehiThT 5
Explore
LA

Bew Wiarld

EETAT S

Preserve

Rl

Far East

LA i Ay
{ld World

LesLSTES B

Claim

nkp 3
Reason
LAEoA
Discovery
RECSTS

Travel

85

VOCABULARY INSTRUCTION AND EDUCATIONAL MATERIALS

Vocabnlary maiching 3

S—0w /T A

EAMALE (K
Coumries where Emopeins explored
LegEvwiELaEvaT

2T LEED
[(F=F=g02ET

Anpasve) TECE

To po o srmerwderr vos bave rever
ew L preren b sy

BEELL LT
WolbrhEdl
Tim P s brere Bocsdemally
FEEWV. FAFsTE

=T BEFI{ESE

Tid efvdte meesinrtiamteg. = i1l e wlv
wikadh dasi nod el

EFLTH

Ll O

Toeuplam why

ABLTREEAE
Sd kBl b Tk
TUF
Ther e wibarey bl o 5 Pl el

B s
Egi{E Ri{ZE

To go L Sroee 5 bowme

I-DwaralT
mo TUF
Basi akide from Burope

AR—DTLED. LERIFaT
LSy Qi R=andd YK
LE Tt

T koo Toesd Toyg By imaling
o waing nale
LdADREIEER

Hir@d ALK 344
kT &I E
LegunbLog
R>&T L

Tis Tirad smsrvarthan g yoei don 't kv
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Appendix |

RV T AT =T

LAEDW e WL

LS &> N&ID

fchlth FETh

DS E2 A

D81 TES
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Hics LnwiEhn
FAYHDT &

LRAOBESZEE
24&< B3CE

FErOELEE WaT
S LWwWisD S IZLWEDE
Z2hilblc WS &

ESLT?D
Fully o

BleslL< fEhE
A Tl

87

J—0Ow/WDhI &

CHEP DISET
EChic W I &

tEhiL
FOEEIC

BN
TESZE

HF2FHIE

L5dwT =32&

i
4

(© 2015 Kaori Shrestha AK
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Mix and Match

LA

New World

LeE5&>

Claim

TchlTh
Explor

DS

Keason

e 7., 1A

Invent

smaWEun

Old World

D&ID

Travel

EFTh

Preserve

iE=Th

Discover

TED

Encounter
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BsLWEDMW
FAUADI E J—Ow/th I &
Countries in North and South Europe
America
ULHZADESZEE CHEP VDISET

EThic W I &
To go to somewhere with a car or
plang

2&< B3Z&
To sav what you think strongly

?:Eﬁ‘m'l-.'ibh F :I: B B
Bl-sLWED/BLWEDE FOEEIC TEECE

shilbic wlZ& _
To go to places to look for something To be abie to keep for 2 lang

mew or what you want time
ESLT?TD
?P . e ] -
il ]"r_?.'.

To find something
The answer of why

Blesl< f@Ah%E
2S5 &

To create something new

L5kEnwtT s5Z&
To meet someone by chance

(©2015 Kaori Shrestha AK
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Appendix J

1. TEATANE, ToLZDORPITNDZENTETT,
FAE D k@&
EoLT?

2. ELALEL (IEFAINTE E_BLD) 1F, =v—Vor—DLl Xz v
LT,

ZAE D ke
EoLT?

3. THELAEHDTE FELDEHLEDBIE, “DhbnwT e, Zud, =5A1E<
DL B LLlewbrdLFELE,

EFAE D 5%
EHLT?

4. L LBEBIET, EHSDITHEIZDHIT, 55D WEE LKL,
(EY VR Ea
EHLT?

5. AL UNIE, TATHHTZAVTALT, e SADa—7 v 7 A% [IoFh
Lx L7,

IIAE D vka
EHLT?

6. DXIZIOIDTERANT WANARETLXICWST, ZDELED 7=XbD%E
ToR_7=D, ZOIXL LT TEXDHIEaTHIEE OLAET,

EA &9 2%
EHLT?
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7. RN BARIATETZEWVWD WS IE, HARGEONAZ L% LTWT, HRDZ &
Ehobk LWL TT,

ZAE D vka
EoLT?

8. II2HDWNWTAHAZENTERAL. HI-H LW EE M IATHZEN, 5N
T,

EY VR Ea
EHLT?

(© 2015 Kaori Shrestha AK
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True or False

1. ATANTE, ToLFDRMNDINWEZ ENTE T,

Explorers love to stay at home.

EV IR, ke
True False

EoLT?

Why?

2. FEFALXL (FFAESHE XbD) [T, =v—TVzrv—0LE T v

LT,

Preserved food is important for emergency.
EV VR, ke
True False

EoLT?

Why?

3. TELLALEHDTE 1FELDLELEBIL, “DhbniTy, 2, 25A41F<
DL By LLwbrdLEL

When my frined found gloves, he claimed that “ I’m not sure, but I think this is mine”.

T & D vEa
True False
EoLT?
Why?

4. L LBEBIET, EHSDITHEI ZDIT, 55D WEE LKL,
I and my friends went to a zoo to encounter animals.
EY VR k&
True False
EH5LT?
Why?

5. AL UNIE, TATHHTZAVTALT, e SADa—7T v 7 2% [EIoFk
LE LT,
Spanish explored Aztec and discovered many history books called CODEX.
ZAE D ke
True False
EoLT?
Why?
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6. DEZONTERANET. WANARIFL XIZWVW-ST, ZOIEFELED 7XHD%E
Te_X7eh, FOIFLET TELZL2TH2¢% OLAET,
People who love to travel enjoy the food and what they can do there.
FA LD k@
True False
EoLT?
Why?

7. BB BRIATELENDD DS IE, BAFEONAZ 1 H5%Z LTWT, HRDZ &
ZHbol LWL TY,

The reason I want to go to Japan is I want to learn more about Japan.

(EY VR k@&
True False
EHLT?
Why?
8. IIOXHNT LI ENTERANTL, b LWVWIEr FIATHIEN, EHWV
T,
People who likes to invent do not like to try something new.
EYIR Ea
True False
EHLT?
Why?

(© 2015 Kaori Shrestha AK
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Appendix K

mMhi- = #im/EEHO0 Fi&
N—k+—& Lehldiil +CHS/ AREOREE A5AT. TO1) H510) £
HifE Lvddw BTy Ehqaks, SHSM—kF—E EOENEEISAE
o LEMTOEED,

h.'.*..'I:.-.l.-.'d-_llﬁ.‘:- .."1.'T. '.’-.'E'_-l|r_i-_||ﬁ.‘.-0-"ill 'F-.‘I.-'T{ |r_.£l:-\.'|r\.

S ESLTD CRE

Al

L A= S R

11 .

21 .

3.

'1:' "

Bl .

Fl

Bl .

).

1 Q).

(© 2015 Kaori Shrestha AK
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M- 2 A cEEO0 SR
(4: Social Studies and Science vocabulary

Mi—bk+—& Lebdiil +CHS/ FEHOREE A5AT. FTO1) #510) £
BEE VAT BOTCRSL, Bhokt, BH3—hr—E SOREELSALN

B, LEBRTOREEN,

Take urss with vour partnet and chocss 10 Sodial Shedas amd Soenee voiabulary words, Winte the waord
and the defimntiom below. Share whal wou hive with anpbgr proup

*%xR2VRIEE BT, £ ERERE v EWLTL AL,

** [f you dor't fave a word the other group gives you, write doen the word amd the definition. 1 you
mave the wood, write o check mark pext ip the word

ez bps /S ESLTOD kA

Forexample:  _ Reason /Answers of why

I :I L

21 .

3) .

'1:'-\.

2) .

B) .

Bl .

9 .

100 .

(© 2015 Kaori Shrestha AK
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Appendix L

i v & & in T

[ S =
Ao

2
A

DN )L
# » H E &
&

=

&

LA

y

17 A

v

2

i i LG
X £ & & o & B P

T &£ =& & & T 2 &

& <

5 L & ~
5
=]

F4

in

y
4

2

b 3

AN 5 h A L

h & & £

i £ A & M L & = I

2 %7 b
L A

Ly

53 A L B B

Ly & oH

ir A

x 2

e

by < £ &5 7
Ly

LA

n I 2 L A A N

=

tE 5 0 5 b L v B £ 2

[T T S

[
A

BT < A D AT h A D
T

LA

Eh B LU

i &% & T A5 £ D

2

[

~ 2 F 8
b

A &

Lo & W £

a2 A v 2 A W

A&

2
in

2
2

=

T
W H A &F A K & B &

—

& ' F |

Ly

I+ = A

2
@

Iz L

L & @ £ h ycs

Ly

ErLH

18
20

TR cl A - ] A

B LvE Iy

21

Bl D8k
il VY g TR

Lol = [ A

— = gmm pmm pmm pmm pmm pemm g

2 oLS

e

6

& i

8 HAT
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SO /N

Word puzzle

Q3 F AV A D 9700 (03 Native Americans)

0d LAusds i FAsds (Qd Exploration and Encounters)

F » H F £ 2 U 2 B 1T 0 # & 0 T
MoE I A 2 X A Y & 2 2 A &K B D
T £ & & & 7 2 ¢ v 2 T L 52 822 U
#E L 2 &6 L & ~ T FE N & p B B ¥
h & & £F 6 A 2 5 IV b 2 2 U o
s F A T F AL ML & w2
L A2 =2 F A Wi &% WS A L B B
- & 2 L A & v v U £ F oK T OB
Aoy A B SH K DH DL w B £ I W
E n &5 L bWt T < A B A T Hh A D
A FH YU OB WL DS H T A E D
2 0% M FE &H OB 2D A w2 A WA L
oy E & H F IT £ £ b E B E D
= B & AL & A b & & & 5 IF 2 A I
2L L H O E hEDLEOR LA
1T ESA& trade 10 L6 village 1 9 &% <« W far east

2 2L D necessary 11 &F« tribe 20 LAArUvEniy new worlkd
3 fErind fight 12 tHALGe &L RGENs 2 1 SHS0vHE Ly old world
4 £5lard I3 ®AITADR exploner

5 THI(E3rtencounter 14  |EFFL presarve

B Wx oD traval 'S Lot k2 claim

T @5 farmer 16 LeAld =T A new discovery

& Il hunting 17 Wb reason

9 4 AF ancestor 1 8 [22o&0invent

(© 2015 Kaori Shrestha AK
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Appendix M

Semantic vocabulary map

PRSI T

L [Religion) )
E d
\'-. nown wards .__/

£ oEEAL N
\ (Preserve] /

i - "'--..‘_\
S =T TN
(Invention) ./

ey N wxzs N O mAA N BedhA N Tes
\ Reason frm— ravel — Explorer’ e, Discowver = E b !
\\_H-[ 1] ,.-’/ \\_H- (T )] __,.-’/ \\.H-[ Xp ]__,.-’/ \\_H-[ ]__,.-’/ \\.H-[ nCo L Er]__,--’/

_/-""' N P ' ""*-H\\
{ BRAVERL \ I LAt \
'\\ (01d Warld) -/__j I\..___(wamd]___..fj
.-‘/ S—m s \‘-. .-‘/ LBy d \‘-. .-/ TALVA \-.
L\._ (Europe) _.’/ ‘\__ (Claim) -./, L\._ [The U.5) ..’/

© 2015 Kaori Shrestha AK
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Appendix N
ToZliZonhz B ns 2bAT ) 1T FEERI,
— AT ATS ( )
&
U G I )
= LA ITA  ( )
W EgEAdT5 ( )

H:Llwbrod ( )
N lEovnts ( )

BrEECH )
N:bxrZH | )
L:vwps )

+ 00 E9 ( )

+— 1 LA ( )
+ = S 0ENN ( )
+=:&5  ( )

bbb L HoFnze

W HES LNEDD, TAUIDZ &,

I IMNVENA FOFFIZ TEDHZ L

Z:EILTTTIN?20D Tz

B:ad—ay"hh WO U7, TUTOIE

i LbRNT &5k

X hnE EHiRbo

T LHSADEHIZEE SIS 92 &

AT ADR TATWHWE I—ayR0 Tk

oL, BALWOYAADIELEE FI—RyOAREDELL,

ul

5L LIMC fFeT BLEVETAZL
L: 8N 72T ZFLWHO/ S L0nboE INT L
T4 RVbDE HEHL 2DHIE
(© 2015 Kaori Shrestha AK
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Vocabulary assessment
ToOZEEOWHEE HHHLNHE 26AT  ( ) 1T FEERIN,
Choose a definition from the bottom for each word.

oy

. 7o AT AT D IEXplore ( )
o)

. T4 9 [Encounter ( )
. L AdE - 1T AdNew discovery ( )
S FZF AT DIPreserve ( )

T.: LwwH x H/Claim ( )

L.,
N

£
AN
Ju
+

X2V 5 /Invent ( )

)
: & x < ¥ /Far East ( )
: 0 X Z 9 [Travel ( )
: D 9 /Reason ( )
: U2 & 9 /Necessary ( )

+—: LAAED/New World ( )
+ = 5BV ED/OId world ( )
+=": & B/Land ( )

o)
VY
@,

Z

¥

VAN

: LSADES Z &% HK<

HELLL HoB e

To find something new

BT LWEDPY, TAY D &

New world, countries in North and South America

RN NA FOFEFIC TExBHZLE

To be able to keep for a long time

S LTTI 2D 2z

The answer of why
I—my"\hb HOZVT, TYVTDOI L

Asia, East side from Europe
2}

LbRWnWT =52 &
To meet without expecting

AR STA S YD)

Things you have to have
5T &

fll

To say what you believe strongly

AT A AT F—awo

Europe area where explorers lived

W Lx, BALY OIS AADIELLAE I—myOARED L,

Place. Europeans took over Indian’s place

LI iMT (5T BLEVETHIL

To go to somewhere and stay over night

D EIMNT AToT IELWVWHLDO/ BIEHELVNEDE INRT L

To go to places to look for something new or what you want

NN AL NOT S oY il >N DRGSR Rl

To create something hasn’t existed yet

(© 2015 Kaori Shrestha AK

100



VOCABULARY INSTRUCTION AND EDUCATIONAL MATERIALS

Appendix O

) & 590 & &IL.
~~~~~ WS STENES B ONNET,

5L (v arvyoEild):
=23

-5 (7=72)

Xte (LA

FWE5L (F4RZ254T7TBED) :
e zix
T <A
B

DWVWL (Ex /IZL X/ UhA) :
e zix

(© 2015 Kaori Shrestha AK
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D5 ( ) &

[l

When you tell reasons, you use two forms of because: dakara/kara.

9L (TryvaryosEid)

Verb (action words):

=& ziE
For example

7%/ eat (7=-37=/ ate)
¥/ read (K A72/read)

TWE>S L GFoRr72547FT5E1T) .

Adjective (describing words):

=& zIE
For example

I < 720/ few
F¥FVY/ many

DL (REX/ITL L/ ChA) :

Noun (name/place/time):

e ziE
For example

(© 2015 Kaori Shrestha AK
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Appendix P

1. IR &T Bzl rolz ( ) T LT,

2. TP EAMALD R_RpAx1rH LT ( ) MALDT A R,
L TE,

3. HE, VX —%20I7x () BRPB, WEWTT,
4, Fazalb—rr—xE, BoLW () 0T ETT,

5, a—hr&& () Sllrllkol,

6. LK<t () &THLITFAETT,

7. FEiE. ETH T ( ) RTAHAUMPAIE, EX9LOOHT
HEWNET,

8. FAE, 7e< S FLo () &TH 2tk L,

9. @HEHIX. TAIRHD () E<SAh NAZT LI LET,
Zht

1L 2»E%d O, () BoZ 9% RTAK,

2. XxOHoLoOn, ETHLLTD ( ) < LwobwH TED,

3. —FEAD IAEIL. TITWVhATZA ( ) Wo ZhbFEBLNXEY

ATLT,
4, v LAXHAF, BARA ( ) BAREEN I EET,

5. <A, () &THTAETT,

6. A—mTh, ThEnw () 7Ty bbhy7IZ RITITEEL

7"/,
—o

103



VOCABULARY INSTRUCTION AND EDUCATIONAL MATERIALS

T, ~—7 42— —F% T DH ( ) Do olE, T H

N
<
8. @MEHIL, TA MDD, () Z<Sh SAExILET,

(© 2015 Kaori Shrestha AK
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7> & (Sentences with kara/ because)

1. X508 &T Sz ro7= ( )= NPy i

Spring has come  ( ) the snow melted.

2. T2 EAMPALD RAxrH L ( ) A LDT A RN,
LS TERL,
I studied Kanji a lot ( ) 1did a good job on the Kanji test.

3. b, JuoF—&20Z7=7= ( ) BRI, WIEWTT,

In the morning, I ate 20 cookies ( ) my stomach huts.

4, Faal—rr—=x1F, BWLLW ( ) 72V gETI,

Chocolate is delicious ( ) Ilove it.

5. a—hE&7 ( ) BTl ot

I wore a coat ( ) 1 got warm.

6. X<t ( ) ETHITFTAETT,
I slept well  ( ) Thave a lot of energy.

7. FEiE. ETH T ( ) RTAUMAIE, EXHLOoOFT
HEWNET,

It is really cold outside ( ) we will have indoor recess.

8. FAlX. =< A FLoTz ( Yy ETE oNE LT,

Irunalot ( ) Tam very tired.

9. @MEHIX. TAIYRHD () o< Sh RAETLIHILET,
There will be a test  ( ) T will study a lot.
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727> 5 (Sentences with dakara/ because)

9.

10.

11.

12.

13.

14,

15.

16.

nEE DWW, () ooz RTAK
I have a cold. ( ) 1did not go to school.

TEOLON, ETHLLEN () I<Lworbwd TED,

It is very quite in the classroom  ( ) 1 can focus well.

—FAED  SABIE, TIWhATEA () WoZHhELRXEY
AT LT,

1%t grader’s math is really easy ( ) 1did not make any mistakes.

Va VAR, BARAN () BAEEN 3 EET,

Mrs. Shrestha is Japanese ( ) she can speak Japanese.

I<anak, () LTHIFAETT,
I slept well. ( ) Thave a lot of energy.

A—mIR, LThERL () 7y bRy RITITERL
7o
Northern lights are very beautiful ( ) T went to flat top to see it.

SREF v—=T 4= —=FTOR () BoloiF, RTH
T9
It is Martin Luter King day today ( ) there is no school.

BRERIZ, TARRDHD, () S NAZT LI LET,
There will be a test on Friday. ( ) T will study a lot.

(© 2015 Kaori Shrestha AK
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Appendix Q

I DPDL X/ IBIE, 2T e

1, 3=y "OANOEE, TAlTAZ LELEZ, 20bIE, AFN ANAL A ¥
N7 & SN LEL

AN NAFUTIINEE LT, T, FAEURE

3. WELEDHARIL, HAGE Fpd 2l TEET, 2biE. BARREA v —
YarT HEREEEZ SAETEILTVET,

4, TALK AR, BED Sy r—DLdWZ TEELL, Enhl{id HEH
KA Ldbnae ACEEL, 2ROF—ALid, FTTLEVE L

5. RBHEIMI NNRX—=H—=DL AT WEFELE, 2OL XX, 22T
F = AN N——% [~ _XFE LT,

Sl > e

6. 2L Al 2V SAE, BVl Fr 7 WEET, ZAOEESL W
SLxic WEET, pALIE, FTAIC fT<ETHTY, 22T AV T 5
LTnTT,
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PV DT X/ s/ DTk bIE, 72 TTn?
Who is he/ she/ they?

1. F—avXOANREIE, ZAoidbAE LELE, DRBIE, AX L, AL A, ¥
NI & INLE L,

Europeans explored. They searched for metal, spices, and silks.

2. 1EK<DOIF, 7T v Fhy T ANAFUTIIVWEE LT, T, FAEURE
DTN ED ZTHTHENTT,
My big brother went on a hike to Flattop. He is a high school student at Dimond high school.

3. WEADOHRALIT, BAGE 32 En TEXET, 2ILHIiE, HAEA v—
YarT HBHAREEZ SAZTXrHOLTVWET,

Forth graders can speak Japanese. They study Japanese at immersion program.

4, FALES AR, BES Sy Fr—oLldbnZ T E L, Enrl{id HE5H
AR LWk HRIEFELEZ, DAOF—2F, FFTLEVE L,

Kenji went to a hockey game last weekend. Takashi and Akira came to see the game. His team
lost.

5. RBHEIMI N NRX—=H—=DL AT WEFELE, 2OL XX, 22T
F— AN N—F—% [~ _XFE LT,

Naomi went to a hamburger restaurant. She ate a cheeseburger there.

TZIiX, T2
Where is “there”?

6. TemL< AL, 2V ST, DVl Fr T WEES, ZADZEELL W
SLXIZ WEET, 20biX, ¥/ < ETWTT, 22T AHOVHT5
LTV,

Takashi and Eri are going to a camp next week. Their families are going, too. They are planning
to go to Kenai. And they will fish there.

FZIiE, 22
Where is “there”?
(© 2015 Kaori Shrestha AK
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Appendix R

NDH 1~~~/ b

kEHILT2% HODWTHLE=DPI259) L&, Ehd,/ b %
DINUNFE Tk

1, E95LT <FiE o0 F&TTr? TOYVDIE, TT»n?

2. ( NEL 7200 T B FTETTN? OV IHE, T2

3. ( WE T ALy R FTETTN? TOVDH L, TN

(© 2015 Kaori Shrestha AK
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DD 1 ~~~Tnb,/ b
Reason: Because (dakara/kara)

kEHDLT22% HODWITDHLE=DWDH5525H) L&, b,/ b %
DINUNFE Tk

*When you explain “WHY??”= When you say reasons, you use dakara/kara*

1, E95LT <ZFiE o0 F&ETIn? 20OV SE, (JTTNR?
Why do bears like summer? What is the reason?

2. ( WX, 7200 FETTN? ZODWSE, (TTN?

Does ( ) like summer? What is the reason?

3. ( NI, 7oLy on FTETTN? Z0OYVPIE, (fTTNn?
Does ( ) like Anchorage? What is the reason?
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Appendix S

DI OC Y/ S,/ POC EdiL, -hTine

1, x<HITE, 7, AR A ZHHEN

BV E LT, b, b,
Vv/u— KRz LEBoT, Thza 1FZUELK

A =%, T¢E A=Vt Vol Xl ZTI9XAIE WEFELE, £Z
—ZI ZEVWELE, 2OL xiF, ZFEE ~MF 7% LTWELE,

I
=

2\
SN

3. LIVWDEE, NTA~ DVEIIHT frofm, EZE, BE—=FN =L EAud
ST, R LETHEhW\WTLZ,

4., WITHLIAVDED 1ZhlX, L THLOANWTT, HEXIAIE, £ZT EATAE
LT ®FVFELE, LT 2OLLIE, /M0 AR—N% [FolJALE LT

5. ANHIDYxATE, TI/TYT AT

—XAPIDNTY, £Z T, Thit, &
THRENTT,

6. FAlE., WEZ & UTALRIZ OoT FUFARIIHIZAT T5FEL. £
IT HELHIAZ T2nFELE, b Wwol xic

LE L7,

FANIRT, 7 A —%
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PV DT X/ s/ DTk bIE, 72 TTn?
Who is he/ she/ they? Assessment

1, E<SHITE, vr, AN A EZH28ER HVELE, 0. b,
Vv/u—Kz LEBoT, Thza IEZU0FELE

People in the Far East had silk, spices, and jewelry. That’s why they carried them through the
Silk Road to Europe.

2. TAI—F, T LE A=Yl Vol Xl ZTIHIZAT WEFELE FZ
T, Bm—=JI2 2WELl, 2OLxiF, %L ~"MF 7% LTWELL,
Amy went to a park with Sara and Susan. They met Laura there. She went for a hike there with
her family.

TIIiE, £ ?

Where is “there”?

3. LXVDEEX, NTA~ DX {Tolz, 2ZIE, E—FN =< &b
ST, W & THENWNWTL,

When I was five years old, I went on a trip to Hawaii. There were many beaches, the water was
so clean there.

T, E2?

Where is “there”?

4, WTFRISAVDZED IZPlE, LTHOANTT, HE I AT, £ T LATALZ
LT &FWELE, 2L T 20LLE, NEWAR—ILE [ TolFALE L
[zumi’s yard is big. Akiko explored there. She discovered a small treasure there.

T, £ ®

Where is “there”?

5. AVIDY2ATE, 772 UVT LT —IFAPIOWTT, £ T, ik, &
THRENTT,

Sheira, the dolphin is the most famous animal in this aquarium. She is very big there.

T2, £Z?

Where is “there”?

6. FAlE, WEZ & UTALRIZ OoT FUrA RIIHIZAT fT5FLT- £
ZT HEHLKAD TEWVWELL, 2beE Wo Ll xll AART, 7V RE—%
LE L7,

I went on a bike ride to Kincaid Park with my cousins. I encountered Akira there. I played frisbee
with them.

TZIE, £ ?

Where is “there”?
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Appendix T

F—F s H—F Fz=v2URb

T T2 v EL

X VAV, s VeV E X

T AT ADND 4T %

SENTE & HERFITLIE B

AT AE BB TR LEs BL,

0 /JhIXnrx

o 5z<

TEATADT Tpofobx fiaLizh EL,

® YZTI|Z frEFELLn?

@ [THo7LZAT fMaELELEN?

@ HALwWwIHIARALE TRHT iz LELEN?

SV, EORDFELEN?

@ o,/ T LIZELEMN?
Ehwviz #E<

e UiX Zhwn?

® ZiX Xhwn?
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Fo—F 47— F FxzvZ7IJAXR
Trading card checklist

T AT EA v EL
Write heading and title

nE Z O

FATH

® Xl /BT Fw 7 TASFEL

Name/ date/ number/ class/ subject
® NITAND ARiTE %

Name of the explorer and the picture

L

IENTE L SFENELrE FEFL
Birth date and birth place
T T AT 50l a Lich FEL,
What did the explorer do before exploration?

® /WX

When he was small
o %=t<

Family

AT AN Trolclx fMaELizh FEL,
What did the explorer do during exploration?
& YT fTEERLEM?
Where did he go?
® (To/LZ AT fixLELIn?
What did he do there?
® HALWwOIHAE TE-T il LELEZN?
What did he do when he encountered natives?
ST, EORRVELEN?
What happened to him in the end?
@ o/ LYZT LIZELEMN?
When/ Where did he die?
Thwnic #<
Write neatly
® Lix &hwn?
Did you write neatly?
® XX EThwn?
Did you draw neatly?
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Appendix U

ORI L EATANESTEH 2?7 TuYes FFey 7Y AL

~NTF TS AL FvE EL

o hi/ RS/ EES TR

@ LIt {FERETN?SLHLTTIND

1XIcE Bbic EL,

® ZTZITKDIT EHRXRoTTEETN?

® MZLoTITEETN? ZTICWVWHATBLE MZ2Z 5h
A LUETH?

® MfzHL-T MNXVETHN?

® ZTDONRAXT 4w ME?

hviz E#<

® Ui Zhuvwv
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“ORTEDBB L TATANESTH 27

“If you were an explore...? Project checklist

Tuyxl b Fxyv 7 URAb

T AT EA v EL
Write heading and title

o i/ BSUSEES TR RS
Name/ date/ number/ class/ subject
o Uit FEETMP/EHLTTTM?
Where would you go? / Why?
o T<Kitx bFIT #EL,
Show the place on a map.
& ZTIITK DI EHrRXoTATEE TN
How would you get support to go there?
® [MizboTATEETM? / ZZITWVWDHAELE (295
A LETN?
What would you take with you to trade from your country with the
people you meet?
® faboT MxVETN?
What would you bring back?
® TDONFRT 4y MEL?
What is the benefit?
ghwic &<
Write neatly
o Ui &hwn?

Did you write neatly?
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